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Gr. R Module 1 Literacy - 01 
LITERACY 

A Learning Programme for Grade R 
Module 1 

FINE COORDINATION 
EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELE HOME SCHOOL OTHER SITUATIONS 
1. LITERACY - 7 
Prolminary witing skits BACKGROUND INFORMATION 
Preliminary reading skils Sensormotor development 
2. MATHEMATICS and Physical and Socal Factors 
3. LIFE SKILLS ‘General Heath and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Bith History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES FOR THINKING Ri 
1c E GENERAL ACTIVITIES SPECIFIC APPLICATION IN LEARNING AREAS 


1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
Establishment of Dominance 


taeeeteeeesenes 2 Listening Skils (receptive) Literacy e 
‘Speech and Language ‘Language Development and Vocabulary reliminary Writing 
ee Expression through Language Preliminary Reading 
Language Construction Mathematics 
Life Skills 

3. Development of Settimage Personal Development 

eee setesetseeeee, Control and Identifications of Emotions ‘Social Development 
coracens Socal", Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Memory 

‘Sequentiat Memory 
Form Constancy 
Spatial Relationships 


The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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Sensori-motor Development Emotional and Social ee 


Development 


an 
Physical and Social Factors ee eee eePecccccccce .° 


BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


Climbing activities 

Jumping activities (ball games and skipping 
with a rope) 

Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 


FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


Crumpling paper 

Using a pair of scissors for cutting, and 
colouring in 

Stringing beads, using clothes-pegs 
Playing with clay / tying shoe-laces 


MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 


the learner needs to master new learning skills. 
¢ SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 


* COGNITIVE DEVELOPMENT problem solving 


skills 
< creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 


interpretation of information transmitted from 
the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


* VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 


* Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


¢ Instructions, e.g. place your hand on your knee, 

etc. 

Identifying parts of the body with regard to a 

doll 

Tracing the hands on paper and cutting out the 

images 

* Puzzles representing the body (children could 
create these themselves by cutting out pictures) 


* Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 

Bingo / Lotto games (finding the corresponding 
number) 


Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 


Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 


Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 
Using pegs or blocks to build patterns 
according to a given example 


Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


Looking for specific objects in a busy picture 
Looking for specific objects in the environment, 
e.g. a palm tree 

Drawing circles round overlapping pictures 
Puzzles 


Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


The child has to complete an incomplete 
picture 


Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 


Puzzles 
Copying dotted patterns 
Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 


Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 


¢ Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 
his/ her name begins. 

Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 
Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 


Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


* Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

* Saying a word, e.g. sun; asking the child to 
sound it. 


¢ Clapping a word or a name rhythmically. 


* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

¢ Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 


* LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 


Examples of activities: 


Dramatisation of stories / everyday activities 
Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 
3.1.2) 


MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 


¢ LIFE SKILLS 


personal development 
fen! emotional and social development 
physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 


1. REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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LEARNING OUTCOMES ASSESSMENT 


CTANINADNC 
Wet svi sry 


NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 
count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusioas 


and makecppedsetioinst words are made up of 

and to isttenpiset and 

determinietthgnishes between different sounds, 
variatiorgbét BRA GY (bO© beginning and ends of 
1)LISTENGNGThe learner 

will be abtmtmtistenlfsentences into individual 
informatiordantdsing words of one syllable at 
enjoymémt})and respond 

appropsegelyriscpoken multi-syllabic words into 
criticallsyimbleside. gabg-na-na), using clapping or 
of situathons(h@ts; 
2)SPEAHMGiiisedeame:rrhyming words in 

will be abherhon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 

and effectivelsomtspolci; 

language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 

for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 

texts fotomkeiderrdn¥e eit pictures and 
purposgsh@iOgraphs to recognise common objects 


5) THINKIN GxANilences; 

REASONINGiFies kepinture or figure from the 

will be bbi&k ¢ooused; 

languagedbethsrksanef picture stories; 

reason, iantwaHsasitoures and words; 

access, pserébkiairdtusas to understand simple 

informatagni éons leasing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 
vowel sounds; 

* recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 

* recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 

We know this when the 
learner:4.1 experiments 
with writing: 


* creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

* forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

* understands that writing and drawing are 
different; 


‘writes’ and asks others to give the 
meaning of what has been written; 
talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 
uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 
‘reads’ own emerging writing when asked 
to do so; 
shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
* identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


* asks questions and searches for 
explanations; 

* gives explanations and offers solutions; 

¢ offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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My progress in Grade R 
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LISTENING 


) Ihave adjusted well 
1) Tam learning to adjust 
0) Tenjoy playing in a group 
1 I play with one friend only 
_|| 


EMOTIONAL & SOCIAL ADJUSTMENT 


O ITlisten 
attentively 
11 Tam able to 


listen for a short 


while only 
U Thave to learn to 
listen | 


0 I cooperate well, on the 
whole 


1 Ido not play an active 
part in class activities 


L PARTICIPATION TALKING 
bys Bo pes omg parein r 0 Tam able to speak 
sy opal ed correctly and clearly 


2 My vocabulary still 
has to be expanded 


C1 I struggle with 
particular sounds 


AWARENESS OF THE BODY 


CREATIVE ACTIVITIES 


U Tam able to name 


body parts 


0 Ido not know the 
names of all body 
parts 


cl enjoy 
participating 

O Idonot enjoy 
participating 


1 Ido not take part 
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RESPONSIBILITY 


01 Itake responsibility for 


Oo Tenjoy playing 


outside 


Fine coordination 


possessi ind 
™ bata U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
-—— ; 
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Iam years old 


Activity: Colour in the cake. 


Fine coordination 


Logical reasoning 


Direction 


¢ Vertical lines 


Hop PE pp 


Titarantz TO+ A 1 


aE biwie Pet 


Fine coordination 


Logical reasoning 
Direction 


Midline crossing 


¢ Horizontal lines 


Activity: Draw the lines from left to right. 


Discussion : Why do we draw the lines from left to 
right? 


Titarantz7 TO: A 1 
pet 


Leu Lmtd) f biwie 


Form constancy 
Fine coordination 


* Outline the shape that is the same as the shape 
in the frame 
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Auditory discrimination 


Fine coordination 


* Colour in the pictures beginning with r. 


Activity: Look for more examples in the classroom 
that begin withr. 


Titarantr, TO+ 1A 
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Fine coordination 
Letter formation 


* Begin at the dot. 


Activity: Practise writing the r in sand 


Titarantzr TO. 1 


drew y Biwe Le 


BPS 


or on the board. 


Titarantr;, TO+ 1A 
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Fine coordination 
Logical reasoning 
Direction 


¢ Vertical lines 


Activity : Draw lines from the top to the bottom. 


Discussion : Why do we draw the lines from the top 
to the bottom? 


Titanani, TO- A 1 
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Fine coordination 


Logical reasoning 
Direction 


Midline crossing 


¢ Horizontal lines 


Activity: Draw the lines from the left to the right. 
Use red for the rocket on the left and blue for the 


rocket on the right. 


Discussion: Why do we draw the lines from left to 
right? 


Titanani, TO- A 1 
auteraury 1a bet 


Instructions: The learner has to listen and then 
follow the instructions. 


. Butterfly - Draw two spots on the butterfly. 

. Ladder - Draw a circle above the ladder and 
one below the ladder. 

. Car - Draw a circle below each wheel. 

. Cage - Draw a circle inside the cage. 

. Hat - Draw a circle at the tip of the hat. 

. Toadstool - Colour in the toadstool: red above 
and green below. 


Ne 


Ov Ol B 


Questions: 


1. Mom sends me to the bathroom to fetch a 
towel, soap and a washcloth. I bring the towel 
and the soap. What did I leave behind? 

2. Mom sends me to wash my face, brush my 
teeth and comb my hair. I brush my teeth and 
comb my hair. What did I forget to do? 


Fine coordination 


* Outline the shape. Colour it in, cut it out, and 
paste each on the same shape on the following 


page. 
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Gr. R Module 1 Literacy - 02 
LITERACY 

A Learning Programme for Grade R 
Module 1 

FINE COORDINATION 
EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELE HOME SCHOOL OTHER SITUATIONS 
1. LITERACY - 7 
Prolminary witing skits BACKGROUND INFORMATION 
Preliminary reading skils Sensormotor development 
2. MATHEMATICS and Physical and Socal Factors 
3. LIFE SKILLS ‘General Heath and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Bith History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES FOR THINKING Ri 
1c E GENERAL ACTIVITIES SPECIFIC APPLICATION IN LEARNING AREAS 


1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
Establishment of Dominance 


taeeeteeeesenes 2 Listening Skils (receptive) Literacy e 
‘Speech and Language ‘Language Development and Vocabulary reliminary Writing 
ee Expression through Language Preliminary Reading 
Language Construction Mathematics 
Life Skills 

3. Development of Settimage Personal Development 

eee setesetseeeee, Control and Identifications of Emotions ‘Social Development 
coracens Socal", Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Memory 

‘Sequentiat Memory 
Form Constancy 
Spatial Relationships 


The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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SOCIAL ADJUSTMENT 


) Ihave adjusted well 
1) Tam learning to adjust 
0) Tenjoy playing in a group 
1 I play with one friend only 
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RESPONSIBILITY 


01 Itake responsibility for 


O Tenjoy playing 


Auditory discrimination 


Fine coordination 


¢ Colour in the pictures beginning with “s”. 


my ae eal outside 
: U Ido not like playing 
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outside 
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Activity: Look for more examples in the classroom 
that begin with s. 
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Fine coordination 


Letter formation 
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Begin at the dot. 


Activity: Practise 
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writing the s in sand or on the writing board. 
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Fine coordination 


* Complete the patterns. 
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FRUIT 
The importance of clean and healthy food. 
Closed questions: 


1. Which three fruits can you see in the picture? 
2. What is the colour of a rip banana? 


Open-ended questions: 


1. Which products do we get from fruit? 

2. Where does fruit come from? 

3. Why is it important to wash fruit before eating 
it? 

4. Which are the sweet fruits? 

5. Which are the sour fruits? 

6. Which fruit do you like the most and why? 


Bridging: 


When we have to outline the different fruits in the 
picture, we have to look carefully before we start 
doing it. Where else do we have to look carefully 
when we have to choose one thing from among 
many? 


* In the class (e.g. when looking for a red crayon 
among many other crayons in the box) 

* At home (e.g. when we look for something in a 
cupboard) 

* In the supermarket (e.g. when looking for a red 


apple among other fruit) 
Activity : 

1. Make a poster of fruit and fruit products. 

2. Make a fruit salad in the classroom. 

3. Blindfold game — provide four kinds of fruit 
and let the learner identify different fruits by 
feel, smell or taste. 

Foreground / Background 
Fine coordination 


Logical reasoning 


¢ Outline each fruit in a different colour. 


Activity: Cut out the pear. 
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Auditory discrimination 


Fine coordination 


¢ Colour in the pictures beginning with “m”. 


Activity: Look for more examples in the classroom 
that begin with “m”. 
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Fine coordination 
Letter formation 


* Begin at the dot. 
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Activity: Practise the m in sand or on the writing 
board. 
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Spatial relationships 


Analysis and synthesis 


* Colour the pictures beginning with “n”. 


Activity: Look for more examples in the classroom 


that begin with n 
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Fine coordination 
Letter formation 


* Begin at the dot. 
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Activity: Practise the m in sand or on the writing 
board 
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Make seven copies of each picture so that you have, 
e.g., a sun for each day of the week (in case the sun 
shines every day of the week). 
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Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Cognitive Development's 4. Problem Solving Skills 
seveccsscesseeee” ical Thinking 
Creativity 


5. Visual Discrimination 


Feeee Memory 
Seeeeee ‘Sequential Memory 
Perceptual Development Form Constancy 
eecccccccceeece® — Spatial Relationships 
The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 


Niathamoatina TO 1 
AVEULLLULIELULLEUD. LIL 4 


An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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) Ihave adjusted well 
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¢ Begin at the dot and complete the numbers 


Practise 


Activity: Playing with plasticine — use plasticine to 
form numbers 
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Fine coordination 


Number formation 


* Begin at the dot and complete the numbers 
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Practise 


Activity: Playing with plasticine — use plasticine to 
form numbers 


Number concept 
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Fill in the number. 
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Sorting 


* Colours 


Instructions: The educator should make a poster 
illustrating 4 balloons that represent the basic 
colours (red, blue, yellow, green). Place the colour 
that will be discussed first on the board. Focus the 
attention of the learners on the fact that colour is 
important and that every single thing in the world 
has a colour. 


Try to apply suggestions like the following: 
¢ First day - red. Each learner should wear 


something red, or pin something red to their 
clothes. 


* Identify red objects both inside and outside the 
classroom. 

* Tear pictures containing red from old 
magazines, tear these into smaller pieces for 
pasting on the balloon. 


* Game: All learners to be grouped according to 
the predominant colour of their clothing and to 
sit on chairs, the mat, etc. according to colour 
to help them identify colours. 


* Make use of sorting by grouping coloured 
counters to their colour (bottle tops, corks, etc.) 


* Creative activity: Secondary colours can be 
taught by letting the children mix colours (e.g. 


yellow + blue = green, red + yellow = 
orange). 
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Fine coordination 


Number formation 


Practise 


Activity: Playing with plasticine — use plasticine to 
form numbers 
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Number concept 
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Form constancy 
Midline crossing 


¢ Link the boxes that are the same. 
* Draw the line from left to right. 
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Fine coordination 


Number formation 
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Practise 


Activity: Playing with plasticine — use plasticine to 
form numbers 
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Gr. R Module 1 Numeracy - 02 
NUMERACY 

A Learning Programme for Grade R 
Module 1 

NUMERACY 

EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELF HOME SCHOOL OTHER SITUATIONS 
1. LITERACY 7 
Preliminary wrting skits BACKGROUND INFORMATION 
Preliminary reading skils Senserimolor development 
2. MATHEMATICS and Physical and Social Factors 
3. LIFE SKILLS ‘General Health and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Birth History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES F. INKING RI 
NC F GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS 
1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
se Establishment of Dominance 
taeeeteeeesenes 2 Listening Skils (receptive) Literacy ene 
Speech and Lang. ' Language Development and Vocabulary relminary Writing 
Development Expression through Language Preliminary Reading 
vecscnersnccee® Language Construction Mathematics 
Life Skills 
3. Development of Seltimage Personal Development 
repeat tes eseeeeees Control and Identifications of Emotions Social Development 
“3 agonal nd Socal Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Cognitive Development's 4. Problem Solving Skills 
seveccsscesseeee” ical Thinking 
Creativity 


5. Visual Discrimination 


Feeee Memory 
Seeeeee ‘Sequential Memory 
Perceptual Development Form Constancy 
eecccccccceeece® — Spatial Relationships 
The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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Spatial relationships 
Analysis and synthesis 


* Draw the same pattern in the adjoining block. 


Right-handed learner 
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Spatial relationships 
Analysis and synthesis 
* Draw the same pattern in the adjoining block. 


Linkshandige leerder 
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Number concept 


Practise 


Activity: Playing with plasticine — use plasticine to 
form numbers 
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Number concept 
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Number concept 


Number conceptHow many items of each kind 
are on the shelf? 
* Make as many dots in each block. 
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Instructions: The learner should listen and then 
execute the instruction. 


iL. 


2. 


3. 


4. 
Ds 


6. 


7 


8. 


9. 


Bird — Draw a circle above the bird and a line 
below the bird. 

Candle — Draw a yellow flame for the candle 
and use green for colouring in the candle. 
Telephone — Draw a cross next to the 
telephone and a circle below the telephone. 
Ball — Draw a cross through the ball. 

Jug — Use blue to colour in the top half of the 
jug and red for the bottom half. 

Stool — Draw a red ball on top of the stool and 
a blue ball below the stool. 

Beds — Use red to colour in the top bed and 
green for the bottom bed. 

Pear — Draw a circle around the pear and use 
yellow to colour in the pear. 

Tree — Draw three oranges in the tree. 


Number concept 


Midline crossing 


Count the dots in the blocks and connect it to 
the digit. 
Draw the lines from left to right. 


Logical thinking and reasoning 
For the educator: 
THE WEATHER CHART 


We can use a weather chart to teach the learners the 
days of the week in sequence. 


The next page contains a weather chart that can be 
pasted onto cardboard to reinforce it. The page after 
that contains the strips with the days of the week. 
These strips must be cut out so that they can be 
fitted onto the weather chart. 


Give different learners the opportunity to, for 
example, find the strip for Monday. The learner 
must then show the strip to the other learners and 
fit it on the weather chart on the corresponding day. 
They all repeat the name of the day : Monday. 


Allow the learners to help you compile a simple 
graph for the week’s weather, for example: 


SUN 2 WIND RAINS CLOUDS 


The number in the second square represents the 


number of days in the week that the specific 
weather condition prevailed. 


Closed questions: 


¢ What day of the week is today? 
* What day was yesterday? 
* What day is tomorrow? 


Open-ended questions: 


¢ What do you do in the mornings? 

¢ What do you do in the afternoons? 

* What do you do in the evenings? 

* Does your family choose one day in the week 
to do something special? 

¢ What are weather charts used for? 

* To whom are they important and why? 


Bridging: 


* Where else do you find weather charts? (In 
newspapers, on TV, etc.) 


Activities: 
Use old newspapers to cut out weather charts. 
Discuss weather charts with the learners to make 


them aware of the different weather conditions. 


Let them check the length of their shadows early in 
the morning, at noon and late in the afternoon and 


discuss the role of the sun with regard to time. Plant 
a stick in the ground and allow them to observe the 
change in its shadow in the course of the day. 


Game: 


Allow the learners to try and tread on one another’s 
shadow or to try and get away from their own 
shadows. 


SEASONS 


The weather chart can be used to help the learners 
to become familiar with the seasons. First teach 
them the names of the seasons. 


Discussion: 
Discuss the current season, for example winter. 


* What clothes do we wear in winter and why? 
* What food do we like to eat in winter? 

« What sports do we participate in winter? 

* What types of fruit do we get in winter? 

* How does winter differ from summer? 

¢ Which season do you like the best and why? 


Activity: 


Make a large class scrapbook. Each learner makes a 
drawing or brings pictures of the following: 


Winter clothes, winter sports, fruit we get in winter 
and food we like to eat in winter. 


Allow each one to cut out and paste the illustration 
or picture. The learner writes down simple words 
next to each, for example soup, coat, tennis, orange. 
This helps the learners to match the words to the 
pictures and to “read” them. 
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LIFE SKILLS 


A Learning Programme for Grade R 


Module 1 


LOGICAL THINKING AND REASONING 
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2 MATHEMATICS 

3. UFE SKILLS 
Social and emotional development 
Personal development 
Physical development 
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‘Sensorimotor Development 


and 
Physical and Social Factors 


‘The process of integration only takes place when the above basic components of 
development become integrated, 


FOR THE EDUCATOR 


BACKGROUND INFORMATION 


Sensonmotor devel 


and Physical and Socal Factors 
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ACTIVITIES FOR STIMULATING THINKING AND LEARNING 


GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS. 


Gross Motor Development and Body Concet 
Fine Motor Developme 

Motor Planning 

Establishment of Dominance 


Listening Skis (receptive) Literacy 
e 


Development and Vocabulary Preliminary Wrting 
Expression through Language Preliminary Reading 
Language Construction Mathematics 

Life Skills 
Development of Selt-image Personal Development 
Control and Identifications of Emotions ‘Social Development 


Empathy with others (especially with regard to Physical Development 
differences in Faith, Race and Culture) 
Appropriate Social interaction 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Mem 


‘Sequentiat Memory 
Form Constancy 

Spatial Relationships 
Foreground / Background 
Visual Closure 


1. GUIDELINES FOR THE USE OF THE 


PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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EMOTIONAL & SOCIAL ADJUSTMENT 


) Ihave adjusted well 


O Tam learning to adjust 


1 Tplay with one friend only 


LISTENING 
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listen for a short 
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PARTICIPATION 


55 bool actively take part in 


TALKING 


0 Tam able to speak 
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RESPONSIBILITY 


01 Itake responsibility for 


he 


sy class activities correctly and clearly 
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The children have to learn the following orally: 


* Name and surname 
¢ Address and telephone number 
¢ Age and birth date 
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THE KITCHEN 


The importance of the safety and health of the 
family. 


Closed questions: (These have only one correct 
answer) 


. How many people are sitting around the table? 

. Who is the oldest and who is the youngest? 

. In which room of the house are they? 

. What is the season of the year and how do you 
know this? 

. How do you know the kettle is boiling? 

. Look carefully at the picture and circle and 
name all the dangers. 
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Open-ended questions: (more than a single answer 
may be correct) 


iF, 
2: 


3: 


6. 


Ti 
8. 


What is a family? 

How can the dangers in the kitchen be 
avoided? 

In which way does your kitchen at home differ 
from the kitchen in the picture? 


. The people in the picture are eating porridge 


and bread for breakfast. - what do you have for 
breakfast? 


. Do you have tasks to do at home, for example, 


setting the table? 

Why is it important to wash your hands before 
a meal? 

Why is it important that food must be clean? 
How could you make your kitchen safer? 


Bridging: (Application of what has been learnt in 
other situations, for instance at home or in the 
community). 


Le 


2 


Which other places at home or in the 
community could be made safer (e.g. shops)? 
How do you think this could be done? 


Discussion: 


Discuss all the emergency regulations to be followed 
if a child: 


drinks domestic cleaning fluids 


* sustains burn wounds 
Activity: 


Make a poster of healthy and unhealthy foods — 
provide reasons. 
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Logical thinking and reasoning 


Creative thinking 
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Gr. R Module 2 Life Skills - 02 


LIFE SKILLS 


A Learning Programme for Grade R 


Module 1 


LOGICAL THINKING AND REASONING 


EDUCATORS SECTION 


Memorandum 


HOME 


SCHOOL OTHER SITUATIONS 


| LEARNING ao LF 
Lo 


Proiminary witing skis 
Preliminary reading skils 

2 MATHEMATICS 

3. UFE SKILLS 
Social and emotional development 
Personal development 
Physical development 


PREREQUISITES F. INKING RI 


‘Sensorimotor Development 


and 
Physical and Social Factors 


‘The process of integration only takes place when the above basic components of 
development become integrated, 


FOR THE EDUCATOR 


BACKGROUND INFORMATION 


Sensonmotor devel 


and Physical and Socal Factors 


General Heat and Physica Fess 
Development Mi 


Social Factors. 


BLN 
Development yet 


ACTIVITIES FOR STIMULATING THINKING AND LEARNING 


GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS. 


Gross Motor Development and Body Concet 
Fine Motor Developme 

Motor Planning 

Establishment of Dominance 


Listening Skis (receptive) Literacy 
e 


Development and Vocabulary Preliminary Wrting 
Expression through Language Preliminary Reading 
Language Construction Mathematics 

Life Skills 
Development of Selt-image Personal Development 
Control and Identifications of Emotions ‘Social Development 


Empathy with others (especially with regard to Physical Development 
differences in Faith, Race and Culture) 
Appropriate Social interaction 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Mem 


‘Sequentiat Memory 
Form Constancy 

Spatial Relationships 
Foreground / Background 
Visual Closure 


1. GUIDELINES FOR THE USE OF THE 


PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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) Ihave adjusted well 
1) Tam learning to adjust 
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1 I play with one friend only 
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RESPONSIBILITY 


01 Itake responsibility for 


O Tenjoy playing 


THE BATHROOM 


Personal care, hygiene and safety. 


Closed questions : 
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Which room is this in the house? 
How many taps are there in the bathroom? 
Can you see danger? Colour it in. 


Open-ended questions : 


1 
Pe 
3 


4. 
. Why is it necessary to take a bath, wash your 


gs 


8. 


What could happen to the girl on the chair? 
What could happen with the burning candle? 
What could happen if someone steps on the 
soap? 

Is it necessary to run the bath so full? 


hair and brush your teeth regularly? 


. How does your bathroom at home differ from 


the one in the picture? 

Which dangers are in your bathroom at home 
and how can you make it safer? 

How can you save water in the bathroom? 


Bridging : 


Where else, at home or elsewhere, can water be 
saved and how? 


Activity : 


Demonstrate the proper way to brush teeth. 


Use a doll to demonstrate how hair should be 
washed, or wash one of the learners’ hair. 


Discussion : 


Discuss different kinds of toilets and their hygienic 
use, as well as the necessity to wash your hands 
after having been to the toilet. 
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Logical thinking and reasoning 


Creative thinking 
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Logical thinking and reasoning 


For the educator: 
THE WEATHER CHART 


We can use a weather chart to teach the learners the 
days of the week in sequence. 


The next page contains a weather chart that can be 
pasted onto cardboard to reinforce it. The page after 
that contains the strips with the days of the week. 
These strips must be cut out so that they can be 
fitted onto the weather chart. 


Give different learners the opportunity to, for 
example, find the strip for Monday. The learner 
must then show the strip to the other learners and 
fit it on the weather chart on the corresponding day. 
They all repeat the name of the day : Monday. 


Allow the learners to help you compile a simple 
graph for the week’s weather, for example: 


SUN 2 WIND RAINS CLOUDS 


The number in the second square represents the 
number of days in the week that the specific 
weather condition prevailed. 


Closed questions: 


¢ What day of the week is today? 
* What day was yesterday? 
* What day is tomorrow? 


Open-ended questions: 


¢ What do you do in the mornings? 

¢ What do you do in the afternoons? 

¢ What do you do in the evenings? 

* Does your family choose one day in the week 
to do something special? 

¢ What are weather charts used for? 

* To whom are they important and why? 


Bridging: 


* Where else do you find weather charts? (In 
newspapers, on TV, etc.) 


Activities: 


Use old newspapers to cut out weather charts. 
Discuss weather charts with the learners to make 
them aware of the different weather conditions. 


Let them check the length of their shadows early in 
the morning, at noon and late in the afternoon and 
discuss the role of the sun with regard to time. Plant 
a stick in the ground and allow them to observe the 
change in its shadow in the course of the day. 


Game: 


Allow the learners to try and tread on one another’s 
shadow or to try and get away from their own 
shadows. 


SEASONS 


The weather chart can be used to help the learners 
to become familiar with the seasons. First teach 
them the names of the seasons. 


Discussion: 
Discuss the current season, for example winter. 
* What clothes do we wear in winter and why? 
¢ What food do we like to eat in winter? 
« What sports do we participate in winter? 
* What types of fruit do we get in winter? 
* How does winter differ from summer? 
* Which season do you like the best and why? 
Activity: 


Make a large class scrapbook. Each learner makes a 
drawing or brings pictures of the following: 


Winter clothes, winter sports, fruit we get in winter 
and food we like to eat in winter. 


Allow each one to cut out and paste the illustration 


or picture. The learner writes down simple words 
next to each, for example soup, coat, tennis, orange. 
This helps the learners to match the words to the 
pictures and to “read” them. 
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Make seven copies of each picture so that you have, 
e.g., a sun for each day of the week (in case the sun 
shines every day of the week). 
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FINE COORDINATION 
EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELE HOME SCHOOL OTHER SITUATIONS 
1. LITERACY - 7 
Prolminary witing skits BACKGROUND INFORMATION 
Preliminary reading skils Sensormotor development 
2. MATHEMATICS and Physical and Socal Factors 
3. LIFE SKILLS ‘General Heath and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Bith History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES FOR THINKING Ri 
1c E GENERAL ACTIVITIES SPECIFIC APPLICATION IN LEARNING AREAS 


1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
Establishment of Dominance 


taeeeteeeesenes 2 Listening Skils (receptive) Literacy e 
‘Speech and Language ‘Language Development and Vocabulary reliminary Writing 
ee Expression through Language Preliminary Reading 
Language Construction Mathematics 
Life Skills 

3. Development of Settimage Personal Development 

eee setesetseeeee, Control and Identifications of Emotions ‘Social Development 
coracens Socal", Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Memory 

‘Sequentiat Memory 
Form Constancy 
Spatial Relationships 


The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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LEARNING OUTCOMES ~~ ASSESSMENT 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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My progress in Grade R 
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LISTENING 


) Ihave adjusted well 
1) Tam learning to adjust 
0) Tenjoy playing in a group 
1 I play with one friend only 
_|| 


EMOTIONAL & SOCIAL ADJUSTMENT 


O ITlisten 
attentively 
11 Tam able to 


listen for a short 


while only 
U Thave to learn to 
listen | 


0 I cooperate well, on the 
whole 


1 Ido not play an active 
part in class activities 


L PARTICIPATION TALKING 
bys Bo pes omg parein r 0 Tam able to speak 
sy opal ed correctly and clearly 


2 My vocabulary still 
has to be expanded 


C1 I struggle with 
particular sounds 


AWARENESS OF THE BODY 


CREATIVE ACTIVITIES 


U Tam able to name 


body parts 


0 Ido not know the 
names of all body 
parts 


cl enjoy 
participating 

O Idonot enjoy 
participating 


1 Ido not take part 


4 


RESPONSIBILITY 


01 Itake responsibility for 


Oo Tenjoy playing 


outside 


Fine coordination 


possessi ind 
™ bata U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
-—— ; 
SCHOOL PRINCIPAL : ____------ EDUCATOR #2 ees oe 
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THE CLASSROOM 


Closed questions 


* What are the children on the carpet doing? 
* How many children are in the classroom? 
¢ What is the little girl at the bin doing? 


Open-ended questions 


¢ What feelings did you experience on the first 
day of school? 

* How do you feel now? 

* Which activities in the classroom do you like 
most? And the least. 

* Do you have any spesific task in the classroom? 

¢ Why is it important to be in time for school in 
the morning? 

* Do you prefer playing in a group or with just 
one friend? 

¢ What must you do when you are thirsty or need 
to go to the toilet? 


Bridging (Application of what has been learned in 
other situations, for instance at home or in the 
community) 

¢ Where else is it very important to be in time? 
Discussion 

* Discuss three safety precautions to be followed 


when a child gets hurt, or where blood is 
involved and why it is important not to touch 


another person’s blood (HIV). 


Logical Thinking and Reasoning 


Creative Thinking 
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Fine coordination 


* Complete the patterns: 


Titananir TO. A 
1 


pe a Se saw. bwie 


1 
1 


Auditory Discrimination 


Fine coordination 


¢ Colour in the pictures beginning with “k”. 


Activity: Look for more examples in the classroom 
that begin with k. 


Titarantz TO: A 1 
auweiury ay pet 


Fine coordination 
Letter Formation 
Fyn kodrdinasieLetterformasie 


¢ Start at the dot. 


Titanani, TO A 1 


ey bwie Pet 


Auditory Discrimination 


Fine coordination 


* Colour in the pictures beginning with t. 


Activity: Look for more examples in the classroom 
that begin with t. 


Titarantzr TO. 1 A 
mites y bine te tI 


Letter Formation 


Fine coordination 


¢ Start at the dot. 
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Titarantzr TO+ A 1 


rtwrus y biwie Tet 


Visuele diskriminasie 


* Match the clothes to the dolls with a line. 
* Colour the biggest clothes in red. 


Discussion: Discuss the concepts “bigger” and 
“smaller”. 
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Midline Crossing 


Gr. R Module 2 Literacy - 04 
LITERACY 

A Learning Programme for Grade R 
Module 2 

FINE COORDINATION 
EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELE HOME SCHOOL OTHER SITUATIONS 
1. LITERACY - 7 
Prolminary witing skits BACKGROUND INFORMATION 
Preliminary reading skils Sensormotor development 
2. MATHEMATICS and Physical and Socal Factors 
3. LIFE SKILLS ‘General Heath and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Bith History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES FOR THINKING Ri 
1c E GENERAL ACTIVITIES SPECIFIC APPLICATION IN LEARNING AREAS 


1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
Establishment of Dominance 


taeeeteeeesenes 2 Listening Skils (receptive) Literacy e 
‘Speech and Language ‘Language Development and Vocabulary reliminary Writing 
ee Expression through Language Preliminary Reading 
Language Construction Mathematics 
Life Skills 

3. Development of Settimage Personal Development 

eee setesetseeeee, Control and Identifications of Emotions ‘Social Development 
coracens Socal", Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Memory 

‘Sequentiat Memory 
Form Constancy 
Spatial Relationships 


The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 


Niathamoatina TO 1 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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LEARNING OUTCOMES ~~ ASSESSMENT 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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O Tenjoy playing 


outside 
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Foreground / Background 
Eye-/Hand coordination 


¢ Outline each form with a different colour. 


Activity: Look for more examples of circles, 
triangles or squares in 


the classroom. 
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Auditory Discrimination 
Fine coordination 


¢ Colour in the pictures beginning with “t”. 


Activity: Look for more examples in the classroom 
that begin with t. 
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1,4 
Letter Formation 
Fine coordination 
¢ Start at the dot. 
@--/---- 
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Fine coordination 


* Complete. 
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Foreground / Background 


Eye-/Hand coordination 


* Follow the path from the large vehicle to the 
smaller one. Use red for the vehicle on land, 
blue for the vehicle on water and green for the 
helicopter. 


Discussion: Discuss vehicles that run on tracks (for 
example, trains, trams and cable cars). 
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Auditory Discrimination 
Fine coordination 


66 99 


¢ Colour in the pictures beginning with “g”. 


Activity: Look for more examples in the classroom 
that start with g. 
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Fine coordination 


Letter Formation 


¢ Start at the dot. 


1 
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Foreground / Background 


Form Constancy 


¢ Draw a circle around the letters that look like 
those in the blocks. 
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Logical Thinking and Reasoning 


* Draw a line through the picture that you 
associate with the one in the frame. 

* Logical Thinking and Reasoning Motivate your 
answer, 
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Visual Memory 


* Circle the pictures that you have seen on the 


previous page, with red. 
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Gr. R Module 2 Numeracy - 03 
NUMERACY 

A Learning Programme for Grade R 
Module 2 

NUMERACY 

EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELF HOME SCHOOL OTHER SITUATIONS 
1. LITERACY 7 
Preliminary wrting skits BACKGROUND INFORMATION 
Preliminary reading skils Senserimolor development 
2. MATHEMATICS and Physical and Social Factors 
3. LIFE SKILLS ‘General Health and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Birth History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES F. INKING RI 
NC F GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS 
1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
se Establishment of Dominance 
taeeeteeeesenes 2 Listening Skils (receptive) Literacy ene 
Speech and Lang. ' Language Development and Vocabulary relminary Writing 
Development Expression through Language Preliminary Reading 
vecscnersnccee® Language Construction Mathematics 
Life Skills 
3. Development of Seltimage Personal Development 
repeat tes eseeeeees Control and Identifications of Emotions Social Development 
“3 agonal nd Socal Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Cognitive Development's 4. Problem Solving Skills 
seveccsscesseeee” ical Thinking 
Creativity 


5. Visual Discrimination 


Seeee Memory 
Peeeees Sequential Memory, 
Perceptual Development Form Constancy 
seeccccccccccsce” Spatial Relationships 
The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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LEARNING OUTCOMES ~~ ASSESSMENT 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 


° = ° AVG. 2» VAV’ °° AV Boo. VAV 00s AVA °°? TAV oe AaVA*** | 


V4 
SCHOOL 


q 
q 
S LEARNER 


My progress in Grade R 
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EMOTIONAL & 


SOCIAL ADJUSTMENT 


) Ihave adjusted well 
1) Tam learning to adjust 
0) Tenjoy playing in a group 
1 I play with one friend only 


LISTENING 
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O ITlisten 
attentively 
0 Tam able to 


while only 


listen 


listen for a short 


U Thave to learn to 
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L PARTICIPATION 
55 bol actively take part in 
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TALKING 


0 Tam able to speak 


pa rts 


0 Ido not know the 
names of all body 


sy class activities correctly and clearly 
0 I cooperate well, on the aM bul ll 
0 My vocabulary sti 
f whole ; has to be expanded 
0 Ido hi play an active CO Istruggle with 
part in class activities particular sounds 
AWARENESS OF THE BODY CREATIVE ACTIVITIES 
U Tam able to name C Tenjoy 
body parts participating 


O Idonot enjoy 


participating 


1 Ido not take part 
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RESPONSIBILITY 


01 Itake responsibility for 


O Tenjoy playing 


Fine coordination 


Number Formation 


¢ Start at the dot and complete the numbers. 


ae eal outside 
my : U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
= 
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Practice 


Activity : Practice the numbers in sand or on the 
board. 
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Number Concept 


6 six qoooco 


Fill in the c 
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Analysis and Synthesis 
Motor Planning 


* Draw the same picture step by step below. 
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Fine co-ordination 


Number Formation 


¢ Start at the dot and complete the numbers. 
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Practice 
Activity : Practise the numbers in sand or on the 


board. 


Number Concept 


Tseven |g aieies 


Draw 7 dots in each block. 
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Number Concept 
Foreground/Background 


* How many animals of a kind are there? Write 
the number in the appropriate block. 
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Spatial Relationships 
Analysis and Synthesis 


* Draw the same pattern in the adjoining block. 


Right-handed learner 
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Spatial Relationships 
Analysis and Synthesis 


* Draw the same pattern in the adjoining block. 


Left-handed learner 
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Fine coordination 
Number Formation 


¢ Start at the dot and complete the numbers. 
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Practise 


Activity : Practise the numbers in sand or on the 
board. 


Fine coordination 


Number Formation 


| Seight seen 


Draw 8 dots in each block. 


Fill in the number. 
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Gr. R Module 2 Numeracy - 04 
NUMERACY 

A Learning Programme for Grade R 
Module 2 

NUMERACY 

EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELF HOME SCHOOL OTHER SITUATIONS 
1. LITERACY 7 
Preliminary wrting skits BACKGROUND INFORMATION 
Preliminary reading skils Senserimolor development 
2. MATHEMATICS and Physical and Social Factors 
3. LIFE SKILLS ‘General Health and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Birth History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES F. INKING RI 
NC F GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS 
1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
se Establishment of Dominance 
taeeeteeeesenes 2 Listening Skils (receptive) Literacy ene 
Speech and Lang. ' Language Development and Vocabulary relminary Writing 
Development Expression through Language Preliminary Reading 
vecscnersnccee® Language Construction Mathematics 
Life Skills 
3. Development of Seltimage Personal Development 
repeat tes eseeeeees Control and Identifications of Emotions Social Development 
“3 agonal nd Socal Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Cognitive Development's 4. Problem Solving Skills 
seveccsscesseeee” ical Thinking 
Creativity 


5. Visual Discrimination 


Seeee Memory 
Peeeees Sequential Memory, 
Perceptual Development Form Constancy 
seeccccccccccsce” Spatial Relationships 
The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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SOCIAL ADJUSTMENT 


) Ihave adjusted well 
1) Tam learning to adjust 
0) Tenjoy playing in a group 
1 I play with one friend only 


LISTENING 


GR 


O ITlisten 
attentively 
0 Tam able to 


while only 


listen 


listen for a short 


U Thave to learn to 
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L PARTICIPATION 
55 bol actively take part in 
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TALKING 


0 Tam able to speak 


pa rts 


0 Ido not know the 
names of all body 


sy class activities correctly and clearly 
0 I cooperate well, on the aM bul ll 
0 My vocabulary sti 
f whole ; has to be expanded 
0 Ido hi play an active CO Istruggle with 
part in class activities particular sounds 
AWARENESS OF THE BODY CREATIVE ACTIVITIES 
U Tam able to name C Tenjoy 
body parts participating 


O Idonot enjoy 


participating 


1 Ido not take part 
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RESPONSIBILITY 


01 Itake responsibility for 


O Tenjoy playing 


Fine coordination 


Number Formation 


¢ Start at the dot and complete the numbers. 


ae eal outside 
my : U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
= 
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Practise 


Activity : Practise the numbers in sand or on the 
board. 
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Number Concept 


Fine coordination 
Number Formation 


¢ Start at the dot and complete the numbers. 
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Practise 


Activity : Practise writing the numbers in sand or 
on the board.. 
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Number Concept 
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Fine coordination 
Number Formation 


¢ Link the numbers and colour in the frog. 


Activity: Colour in the picture. 
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Foreground / Background 
Number Concept 
Classification 


* Count how many of each kind of vehicle there 
are and write the number in the block. 
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* Repeat and complete the pattern. 


Activity: Use coloured objects or shapes to practise 
pattern repetition. 
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Number Concept 
Midline Crossing 
* Count the dots in the blocks and join them to 


the corresponding numbers. 
* Draw the lines from left to right. 


Number Concept 
Midline Crossing 


* Count the objects in the blocks and join them 
to the corresponding numbers. 
* Draw the lines from left to right. 
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Logical Thinking and Reasoning 
Sorting 


* Draw a blue line through all the items that you 
associate with “cold”. 

¢ Draw a red line through all the items that you 
associate with “hot”. 


Discussion: Make the learners aware of fire hazards 
in and around the house, as well as of the 
prevention and treatment thereof. 
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Gr. R Module 2 Life Skills - 03 


LIFE SKILLS 


A Learning Programme for Grade R 


Module 2 


LOGICAL THINKING AND REASONING 


EDUCATORS SECTION 


Memorandum 


HOME 


SCHOOL OTHER SITUATIONS 


| LEARNING ao LF 
Lo 


Proiminary witing skis 
Preliminary reading skils 

2 MATHEMATICS 

3. UFE SKILLS 
Social and emotional development 
Personal development 
Physical development 


PREREQUISITES F. INKING RI 


‘Sensorimotor Development 


and 
Physical and Social Factors 


‘The process of integration only takes place when the above basic components of 
development become integrated, 


FOR THE EDUCATOR 


BACKGROUND INFORMATION 


Sensonmotor devel 


and Physical and Socal Factors 


General Heat and Physica Fess 
Development Mi 


Social Factors. 


BLN 
Development yet 


ACTIVITIES FOR STIMULATING THINKING AND LEARNING 


GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS. 


Gross Motor Development and Body Concet 
Fine Motor Developme 

Motor Planning 

Establishment of Dominance 


Listening Skis (receptive) Literacy 
e 


Development and Vocabulary Preliminary Wrting 
Expression through Language Preliminary Reading 
Language Construction Mathematics 

Life Skills 
Development of Selt-image Personal Development 
Control and Identifications of Emotions ‘Social Development 


Empathy with others (especially with regard to Physical Development 
differences in Faith, Race and Culture) 
Appropriate Social interaction 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Mem 


‘Sequentiat Memory 
Form Constancy 

Spatial Relationships 
Foreground / Background 
Visual Closure 


1. GUIDELINES FOR THE USE OF THE 


PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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CREATIVE ACTIVITIES 


AWARENESS OF THE BODY 


cl enjoy 


U Tam able to name 
body parts participating 
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Fine coordination 
Logical Thinking and Reasoning 


* Take a look at an example of our National Flag 
and colour the picture accordingly. Cut it out 


and glue it to a stick. 


Discussion: 


Discuss the basic concepts associated with human 
rights of the child according to the justice system 
(for example, food, health, education and shelter). 
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THE CLASSROOM 
Closed questions 


¢ What are the children on the carpet doing? 
¢ How many children are in the classroom? 
¢ What is the little girl at the bin doing? 


Open-ended questions 


¢ What feelings did you experience on the first 
day of school? 

* How do you feel now? 

¢ Which activities in the classroom do you like 
most? And the least. 

* Do you have any spesific task in the classroom? 

* Why is it important to be in time for school in 
the morning? 

* Do you prefer playing in a group or with just 


one friend? 
¢ What must you do when you are thirsty or need 
to go to the toilet? 


Bridging (Application of what has been learned in 
other situations, for instance at home or in the 
community) 
* Where else is it very important to be in time? 
Discussion 
* Discuss three safety precautions to be followed 
when a child gets hurt, or where blood is 
involved and why it is important not to touch 
another person’s blood (HIV). 


Logical Thinking and Reasoning 


Creative Thinking 
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Gr. R Module 3 Literacy - 05 
LITERACY 

A Learning Programme for Grade R 
Module 3 

FINE COORDINATION 
EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELE HOME SCHOOL OTHER SITUATIONS 
1. LITERACY - 7 
Prolminary witing skits BACKGROUND INFORMATION 
Preliminary reading skils Sensormotor development 
2. MATHEMATICS and Physical and Socal Factors 
3. LIFE SKILLS ‘General Heath and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Bith History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES FOR THINKING Ri 
1c E GENERAL ACTIVITIES SPECIFIC APPLICATION IN LEARNING AREAS 


1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
Establishment of Dominance 


taeeeteeeesenes 2 Listening Skils (receptive) Literacy e 
‘Speech and Language ‘Language Development and Vocabulary reliminary Writing 
ee Expression through Language Preliminary Reading 
Language Construction Mathematics 
Life Skills 

3. Development of Settimage Personal Development 

eee setesetseeeee, Control and Identifications of Emotions ‘Social Development 
coracens Socal", Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Memory 

‘Sequentiat Memory 
Form Constancy 
Spatial Relationships 


The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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My progress in Grade R 
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LISTENING 


) Ihave adjusted well 
1) Tam learning to adjust 
0) Tenjoy playing in a group 
1 I play with one friend only 
_|| 


EMOTIONAL & SOCIAL ADJUSTMENT 


O ITlisten 
attentively 
11 Tam able to 


listen for a short 


while only 
U Thave to learn to 
listen | 


0 I cooperate well, on the 
whole 


1 Ido not play an active 
part in class activities 


L PARTICIPATION TALKING 
bys Bo pes omg parein r 0 Tam able to speak 
sy opal ed correctly and clearly 


2 My vocabulary still 
has to be expanded 


C1 I struggle with 
particular sounds 


AWARENESS OF THE BODY 


CREATIVE ACTIVITIES 


U Tam able to name 


body parts 


0 Ido not know the 
names of all body 
parts 


cl enjoy 
participating 

O Idonot enjoy 
participating 


1 Ido not take part 


4 


RESPONSIBILITY 


01 Itake responsibility for 


Oo Tenjoy playing 


outside 


Fine coordination 


possessi ind 
™ bata U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
-—— ; 
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Titaranitz7 TO: A 1 
peat 


LtuL Leah A bwie 


Auditory Discrimination 


Fine coordination 


¢ Colour in the pictures beginning with “1”. 


Aktiwiteit : Soek nog voorbeelde in die klas wat 


met ‘n | begin. 


Titarantrz, TO+ 1A 
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Fine coordination 
Letterformation 


¢ Start at the dot. 


Activity: Practise writing the | in sand or on the 
board. 


Titarantz TO: A 1 
peat 


Literacy-LO- 
Logical Thinking 


* Draw a line through the picture that you 
associate with the one in the frame. 
* Motivate your answer. 


— 
ew) 
AF ; val 


Titaraniz TO: & 
Vv 


LeU nh) f biwie 


“) 
<_ 


Fine coordination 


* Complete the patterns. 


Titarantz7 TO: A 1 
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Auditory Discrimination 
Fine coordination 


* Colour in the pictures beginning with “w”. 


Activity: Look for more examples in the classroom 
that begin with w. 


Titarantr, TO+ 1A 
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Fine coordination 
Letter formation 


¢ Start at the dots. 


Activity: Practise the w in sand or on the board. 


Titanani, TO- A 1 
auterUary iw bet 


Sequence of events 


Sequence of numbers 


* Number the pictures in the correct sequence. 
* Tell the story. 


Activity: Allow the learners to apply it practically 
during your bake and create activity. 


Titarantz TO? 1 2 
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LtuL Leah A bwie 


Auditory Discrimination 
Fine coordination 


¢ Colour in the pictures beginning with “j”. 


Activity: Look for more examples in the classroom 
that begin with j. 


Titarantr, TO+ 1A 
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Fine coordination 
Letter formation 


¢ Start at the dot. 


rida 


Activity: Practise the j in sand or on the board. 
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Gr. R Module 3 Literacy - 06 
LITERACY 

A Learning Programme for Grade R 
Module 3 

FINE COORDINATION 
EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELE HOME SCHOOL OTHER SITUATIONS 
1. LITERACY - 7 
Prolminary witing skits BACKGROUND INFORMATION 
Preliminary reading skils Sensormotor development 
2. MATHEMATICS and Physical and Socal Factors 
3. LIFE SKILLS ‘General Heath and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Bith History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES FOR THINKING Ri 
1c E GENERAL ACTIVITIES SPECIFIC APPLICATION IN LEARNING AREAS 


1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
Establishment of Dominance 


taeeeteeeesenes 2 Listening Skils (receptive) Literacy e 
‘Speech and Language ‘Language Development and Vocabulary reliminary Writing 
ee Expression through Language Preliminary Reading 
Language Construction Mathematics 
Life Skills 

3. Development of Settimage Personal Development 

eee setesetseeeee, Control and Identifications of Emotions ‘Social Development 
coracens Socal", Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Memory 

‘Sequentiat Memory 
Form Constancy 
Spatial Relationships 


The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 


Niathamoatina TO 1 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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Development 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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LEARNING OUTCOMES ~~ ASSESSMENT 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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EMOTIONAL & SOCIAL ADJUSTMENT 


LISTENING 


O ITlisten 


) Ihave adjusted well 
1) Tam learning to adjust 
0) Tenjoy playing in a group 
1 I play with one friend only 


attentively 
0 Tam able to 


listen for a short 


while only 
U Thave to learn to 
listen | 


0 I cooperate well, on the 
whole 
0 Ido not play an active 
Play 
part in class activities 


=| 
L PARTICIPATION TALKING 
bys Bo pes omg parein 0 Tam able to speak 
sy opal ed correctly and clearly 


2 My vocabulary still 
has to be expanded 


C1 I struggle with 
particular sounds 


AWARENESS OF THE BODY 


CREATIVE ACTIVITIES 


U Tam able to name 


body parts 


0 Ido not know the 
names of all body 
parts 


RESPONSIBILITY 


01 Itake responsibility for 


cl enjoy 
participating 

O Idonot enjoy 
participating 


1 Ido not take part 


4 


O Tenjoy playing 


outside 


possessi ind 
ia: are U Ido not like playing 
outside 
o Tamstil learning to be 2 Ido not play 
responsible outside at all 
= 
SCHOOL PRINCIPAL : __------- EDUCATOR #2 ees oe 
te acaccall | 
Classification 


Logical Reasoning 


¢ Draw a red line through the wild animals, a 


blue line through the farm animals and a 


yellow line through the animals that live in 
water. 


Questions:How many wild animals are there? How 
many domestic animals are there? Name the 
dangerous animals. 


Discussion: Discuss pets and how to take care of 
them. What is the difference between wild animals 


and domestic animals? 
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Fine coordination 


* Complete the patterns. 


Tifa CLilla TN- A 
Wet 
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1 
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Auditory Discrimination 
Fine coordination 


¢ Colour in the pictures beginning with f. 


Titarantrz TO+ 1A 


ae eS biwe te I 


Fyn koordinasie 
Letterformasie 


* Complete the patterns. Start at the dot. 


antevag aw enteteg, srPeteg, 7 eorttes, giontiy, 
e e e e e 
ttt NS . erties 7 aettees, : qeteee . 


Activity: Look for more examples in the classroom 
that begin with f. 
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Figure Ground 
Form Constancy 


¢ Draw a circle around the letters that look like 
those in the blocks. 
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INSTRUCTIONS 


1. Draw a cross through the longest pencil and a 
circle around the shortest pencil. 

2. Colour the softer object blue and the harder 
object brown. 

3. Draw a line through the object that is switched 
on and colour in the object that is switched off. 

4. Draw a line through the picture that represents 
wet. 


5. Draw a cross through the broadest ruler and a 
circle around the narrowest ruler. 


Discussion 


Discuss the concepts: short / long; hard / soft; on/ 
off; wet/dry; narrow/broad. 


Auditory Memory 
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PLAY PARK 


Closed questions 


1. What are the children eating bananas doing 
wrong? 
2. What games are the children playing? 


Open-ended questions 


1. What can happen if one drops peels on the 
ground? 

2. What should one do with peels and paper? 

3. What emotion does the girl that has slipped on 
the peel and fallen show? 

4. What will happen if everybody leaves his/her 
litter on the ground? What can you do about it? 

5. What can you do if there is no rubbish bin or 
when it is full? 

6. How can the boy in the wheelchair join in the 
games? 

7. Are all the children in the picture of the same 
culture or religion? Why is it important to have 
respect for one another? 


Bridging 


1. Where else can you be of help to keep the 
environment clean? 


Activity 


Circle acceptable behaviour in blue. Circle 
unacceptable behaviour in red. 


Logical Thinking and Reasoning 


Creative Thinking 
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Logical Thinking and Reasoning 


Creative Thinking 
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Auditive Memory 
Ability to listen 
Instruction 


Learner must listen and execute instruction 
afterwards. 


1. Colour the first apple red and the middle one 
blue. 

2. Colour the fish that is swimming to the 
rightyellow, and circle the last one. 

3. Circle the biggest shelf and mark the two that 
look the same. 

4. Mark the two pictures that look the same and 
draw two yellow eggs for the duck. 

5. Mark the dangerous animal red and the pet 
blue. 


Discussion 

Discuss the concepts 

First, second, last, biggest, smallest, right, left, etc. 
Activity 


Let the learners apply this practically, e.g. with one 


another (ask who is standing behind / in front of 
you or first / last in the queue) or with blocks. 


Auditive Memory 
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Gr. R Module 3 Numeracy - 05 
NUMERACY 

A Learning Programme for Grade R 
Module 3 

NUMERACY 

EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELF HOME SCHOOL OTHER SITUATIONS 
1. LITERACY 7 
Preliminary wrting skits BACKGROUND INFORMATION 
Preliminary reading skils Senserimolor development 
2. MATHEMATICS and Physical and Social Factors 
3. LIFE SKILLS ‘General Health and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Birth History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES F. INKING RI 
NC F GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS 
1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
se Establishment of Dominance 
taeeeteeeesenes 2 Listening Skils (receptive) Literacy ene 
Speech and Lang. ' Language Development and Vocabulary relminary Writing 
Development Expression through Language Preliminary Reading 
vecscnersnccee® Language Construction Mathematics 
Life Skills 
3. Development of Seltimage Personal Development 
repeat tes eseeeeees Control and Identifications of Emotions Social Development 
“3 agonal nd Socal Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Cognitive Development's 4. Problem Solving Skills 
seveccsscesseeee” ical Thinking 
Creativity 


5. Visual Discrimination 


Seeee Memory 
Peeeees Sequential Memory, 
Perceptual Development Form Constancy 
seeccccccccccsce” Spatial Relationships 
The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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My progress in Grade R 
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0 I cooperate well, on the 
whole 


1 Ido not play an active 
part in class activities 


EMOTIONAL & SOCIAL ADJUSTMENT LISTENING ] 
O ITlisten 
) Ihave adjusted well attentively 
1) Tam learning to adjust 11 Tam able to 
: , listen for a short 
T enjoy playing in a group while ork, 
1 Tplay with one friend only U Thave to learn to 
| [ listen | 
L PARTICIPATION TALKING 
55 bool actively take part in r 1 Tam able to speak 
rs class activities fad clack 
correctly and clearly 


2 My vocabulary still 
has to be expanded 

C1 I struggle with 
particular sounds 


AWARENESS OF THE BODY 


CREATIVE ACTIVITIES 


U Tam able to name 


body parts 


0 Ido not know the 
names of all body 
parts 


cl enjoy 
participating 

O Idonot enjoy 
participating 

1 Ido not take part 


OUTDOOR PLAY ] 


RESPONSIBILITY 


01 Itake responsibility for 


Oo Tenjoy playing 


my ae eal outside 
: U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
= . 
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Form Perception 
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Draw a line through the picture that you 
associate with the shape in the block. 
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Form Perception 


¢ Draw a line through the two blocks with the 
same number of objects. 
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Number Concept 


* Circle the two equal numbers. 
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Activity: Make use of counters to demonstrate the 
concept of “the same”. 


Sequencing 


* Complete the patterns. 
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Activity: Practise pattern repeating with coloured 
blocks or shapes. 
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Number Concept 


* Draw a line through the block that has the 
fewest objects. 
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Gr. R Module 3 Numeracy - 06 
NUMERACY 

A Learning Programme for Grade R 
Module 3 

NUMERACY 

EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELF HOME SCHOOL OTHER SITUATIONS 
1. LITERACY 7 
Preliminary wrting skits BACKGROUND INFORMATION 
Preliminary reading skils Senserimolor development 
2. MATHEMATICS and Physical and Social Factors 
3. LIFE SKILLS ‘General Health and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Birth History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES F. INKING RI 
NC F GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS 
1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
se Establishment of Dominance 
taeeeteeeesenes 2 Listening Skils (receptive) Literacy ene 
Speech and Lang. ' Language Development and Vocabulary relminary Writing 
Development Expression through Language Preliminary Reading 
vecscnersnccee® Language Construction Mathematics 
Life Skills 
3. Development of Seltimage Personal Development 
repeat tes eseeeeees Control and Identifications of Emotions Social Development 
“3 agonal nd Socal Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Cognitive Development's 4. Problem Solving Skills 
seveccsscesseeee” ical Thinking 
Creativity 


5. Visual Discrimination 


Seeee Memory 
Peeeees Sequential Memory, 
Perceptual Development Form Constancy 
seeccccccccccsce” Spatial Relationships 
The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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Development 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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11 Tenjoy playing in a 


EMOTIONAL & SOCIAL ADJUSTMENT 


) Ihave adjusted well 


O Tam learning to adjust 


1 Tplay with one friend only 


LISTENING 


group 


tl 


GR 


O ITlisten 
attentively 
11 Tam able to 


while only 


listen 


listen for a short 


U Thave to learn to 


| 


PARTICIPATION 


55 bool actively take part in 


TALKING 


0 Tam able to speak 


0 Ido not know tl 


pa rts 


names of all body 


he 


sy class activities correctly and clearly 
0 I cooperate well, on the © My vocabulary still 
f whole ; has to be expanded 
1 Ido not play an active CO Istruggle with 
part in class activities particular seunde 
AWARENESS OF THE BODY CREATIVE ACTIVITIES 
U Tam able to name C Tenjoy 
body parts participating 


O Idonot enjoy 


participating 


1 Ido not take part 
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Number Concept 


¢ Draw a line through the smallest number. 


RESPONSIBILITY OUTDOOR PLAY 
‘ Oo Tenjoy playing 
0 Itake responsibility for : 
my ae eal outside 
: U Ido not like playin 
duties paging 
perornions outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
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Activity: Make different heaps. Learners have to 
estimate which heap contains the fewest objects. 
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Number Concept 


¢ Draw a line through the block with the most 


Spee ah 


9? Ree iy e9 


a oe 


Nisamara TN. 


eur 
PVE LU y LIL 


Number Concept 


* Circle the largest number. 


48627 
15 24 3 6 
9374 8 
18 7 3 10 9 
[h 273 5 


Activity: Make different heaps. Learners have to 
estimate which heap contains the most objects. 


Number Concept 


* Count the objects in each block and draw a 
circle around the corresponding number. 


Mel 4 2 5 | 
orl 3 6 L 5 
G4 6 5 7 
Melo 78 6 
2587 10 5 9 


Activity: Let the learners regularly practise counting 
with objects / counters or to clap rhythmically. 
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Number Concept 


Draw one more (on the dotted line) and write 
the corresponding number in the block. 
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Spatial Relationships 
Analysis and Synthesis 


* Draw the same pattern in the adjoining block. 


Rig hthanded Learner 
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Spatial Relationships 
Analysis and Synthesis 


* Draw the same pattern in the adjoining block. 


Lefthanded Learner 
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Gr. R Module 3 Life Skills - 04 


LIFE SKILLS 


A Learning Programme for Grade R 


Module 3 


LOGICAL THINKING AND REASONING 


EDUCATORS SECTION 


Memorandum 


HOME 


SCHOOL OTHER SITUATIONS 


| LEARNING ao LF 
Lo 


Proiminary witing skis 
Preliminary reading skils 

2 MATHEMATICS 

3. UFE SKILLS 
Social and emotional development 
Personal development 
Physical development 


PREREQUISITES F. INKING RI 


‘Sensorimotor Development 


and 
Physical and Social Factors 


‘The process of integration only takes place when the above basic components of 
development become integrated, 


FOR THE EDUCATOR 


BACKGROUND INFORMATION 


Sensonmotor devel 


and Physical and Socal Factors 


General Heat and Physica Fess 
Development Mi 


Social Factors. 


BLN 
Development yet 


ACTIVITIES FOR STIMULATING THINKING AND LEARNING 


GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS. 


Gross Motor Development and Body Concet 
Fine Motor Developme 

Motor Planning 

Establishment of Dominance 


Listening Skis (receptive) Literacy 
e 


Development and Vocabulary Preliminary Wrting 
Expression through Language Preliminary Reading 
Language Construction Mathematics 

Life Skills 
Development of Selt-image Personal Development 
Control and Identifications of Emotions ‘Social Development 


Empathy with others (especially with regard to Physical Development 
differences in Faith, Race and Culture) 
Appropriate Social interaction 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Mem 


‘Sequentiat Memory 
Form Constancy 

Spatial Relationships 
Foreground / Background 
Visual Closure 


1. GUIDELINES FOR THE USE OF THE 


PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 


Niathamoatina TO 1 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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q 4 My progress in Grade R 
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EMOTIONAL & SOCIAL ADJUSTMENT LISTENING ] 
O ITlisten 
) Ihave adjusted well attentively 
1) Tam learning to adjust 0 Tam able to 
: - : listen for a short 
T enjoy playing in a group while only 
1 Tplay with one friend only U Thave to learn to 
| [ listen | 
L PARTICIPATION TALKING 
55 bool actively take part in r 2 Tam able to speak 
Sy class activities correctly and clearly 
0 I cooperate well, on the aM bul til 
teks 0 My vocabulary sti 
f ; has to be expanded 
1 Ido not play an active CI T struggle with 


art in class activities 
P particular sounds 


CREATIVE ACTIVITIES 


AWARENESS OF THE BODY 


U Tam able to name C Tenjoy 
body parts participating 
O Idonot enjoy 
0 Ido not know the rae 
participating 


names of all body 1 Ido not take part 


pa rts 


RESPONSIBILITY OUTDOOR PLAY ] 


O Tenjoy playing 


01 Itake responsibility for 


my ae eal outside 
: U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
= 
SCHOOL PRINCIPAL : __-__----- EDUCATOR #2 ees oe 
te acaccall | 
EMOTIONS 
Questions 


1. How do you think the girl in the first square 
feels? Sad, happy, sleepy, afraid or cross? Why 


do you say so? What makes you feel the same 
way? 

2. What makes you happy? 

3. What makes you cross and what do you do if 
you are very cross? How do you know when 
Mom is very cross and how does it make you 
feel? 

4. Is there anything which you are very afraid of 
and what do you do when you are very much 
afraid? 

5. How do you know when somebody is very 
sleepy? 

6. Which feeling do you like best and why? 

7. How do you feel about your brothers and 
sisters in your family? Whom do you like most? 

8. How do you feel when somebody teases you or 
hides your possessions? How do you handle it? 

9. Would you rather play with one friend or in a 
group? 


Activity 


Ask some learners to demonstrate emotions, while 
the others guess what they demonstrate. 


Discussion 


Discuss the above-mentioned emotions and the 
handling thereof. 


Logical thinking and reasoning 


Creative Thinking 


* Link the faces that express the same emotion. 
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WATER 


Closed questions 


Why can’t we see the pipes through which 
water comes to our homes? 

Is life possible without water? 

Where do ice-cubes come from? 

Do you think ice-cubes will sink or float in a 
glass of water? (Demonstrate) 


Open-ended questions 


How does water reach our homes? 


Where does our water come from? 

Not all people have water in their houses — 
where do they get water? 

Can water also be dangerous? Give examples, 
like fog, boiling water, steam, floods. 

Name animals that live in water. 

Which different forms does water take on? 
(Characteristics of water). 


Experiments 


* Demonstrate evaporation: place a saucer with 
water outside on a warm day. Notice how the 
water gets less as a result of evaporation caused 


by the sun. 

* Demonstrate condensation: on a cold day, blow 
your warm breath against the glass window. 
Notice that vapour (small drops) forms on the 
glass. This also happens in your bathroom in 
winter when you run the bath with hot water — 
small drops will form on the tiles. 

* Use different objects (such as a sponge, peg, 
key) to demonstrate sinking and floating in a 
bowl of water. 

* Demonstrate solution (let a learner demonstrate 
the experiment for the class): Solve a 
teaspoonful of salt in one cup of water and a 
teaspoonful of sugar in another. Pour the salt 
water and the sugar water into two different 
flat bowls and leave it so that the water can 
evaporate. What remains in the bowls? Also use 
flour to see if it will solve in water. 
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USES OF WATER 


Look at the pictures and say how water is used in 
each of them. 


Open-ended questions 


¢ Name other uses of water in the kitchen. 

¢ What do you do with water at home? 

* Why is it so important that we must use only 
clean water for drinking and cooking? 

¢ If the water is not clean, what can we do to 
make it fit for use? 

¢ What can be transported on water? 

¢ In which ways is water used for sport and 
recreation? 


Bridging 
¢ Where else in nature do we find water? 
Activity 
* Draw a red circle round the fish that are hiding 
in the pictures. 
Local Thinking and Reasoning 


Creative Thinking 
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SAVING WATER 


Look at the following pictures. Can you see what is 
wrong? What can be done in each picture to prevent 
the wasting of water? 


Open-ended questions 

* Why is it necessary to save water? 

¢ What will happen if our reservoirs and rivers 
run dry? 

* Do you think it is necessary to save water after 
the raining season (when water is abundant)? 
Why? 

Bridging 


* Where else can you help to save water or 
prevent the wasting of water? 


Activity 


¢ Colour the picture where water is not being 
wasted. 


Logical Reasoning 


Creative Thinking 


Gr. R Module 4 Literacy - 07 
LITERACY 

A Learning Programme for Grade R 
Module 4 

FINE COORDINATION 
EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELE HOME SCHOOL OTHER SITUATIONS 
1. LITERACY - 7 
Prolminary witing skits BACKGROUND INFORMATION 
Preliminary reading skils Sensormotor development 
2. MATHEMATICS and Physical and Socal Factors 
3. LIFE SKILLS ‘General Heath and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Bith History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES FOR THINKING Ri 
1c E GENERAL ACTIVITIES SPECIFIC APPLICATION IN LEARNING AREAS 


1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
Establishment of Dominance 


taeeeteeeesenes 2 Listening Skils (receptive) Literacy e 
‘Speech and Language ‘Language Development and Vocabulary reliminary Writing 
ee Expression through Language Preliminary Reading 
Language Construction Mathematics 
Life Skills 

3. Development of Settimage Personal Development 

eee setesetseeeee, Control and Identifications of Emotions ‘Social Development 
coracens Socal", Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Memory 

‘Sequentiat Memory 
Form Constancy 
Spatial Relationships 


The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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Development 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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My progress in Grade R 
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EMOTIONAL & 


SOCIAL ADJUSTMENT 


) Ihave adjusted well 
1) Tam learning to adjust 
0) Tenjoy playing in a group 
1 I play with one friend only 


LISTENING 


GR 


O ITlisten 
attentively 
0 Tam able to 


while only 


listen 


listen for a short 


U Thave to learn to 


| 


PARTICIPATION 
55 bool actively take part in 


aa 


TALKING 


0 Tam able to speak 


pa rts 


0 Ido not know the 
names of all body 


sy class activities correctly and clearly 
0 I cooperate well, on the aM bul 
2 My vocabulary still 
f whole has to be expanded 
1 Ido not play an active ol is wi 
3 Pate 0 Istruggle with 
part in class activities particular sounds 
AWARENESS OF THE BODY CREATIVE ACTIVITIES 
U Tam able to name C Tenjoy 
body parts participating 


O Idonot enjoy 


participating 


1 Ido not take part 


4 


RESPONSIBILITY 


01 Itake responsibility for 


O Tenjoy playing 


Auditory discrimination 


Fine coordination 


¢ Colour in the pictures beginning with a. 


my ae eal outside 
: U Ido not like playing 
perform my duties 
outside 
Oo obthsie i age 2 Ido not play 
REPORTS outside at all 
= 
SCHOOL PRINCIPAL : _____----- EDUCATOR #2 ees oe 
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Activity: Look for more examples in the classroom, 
that begin with a. 
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Fine coordination 


Letter Formation 


¢ Start at the dot. 
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Activity: Practise writing the a in sand or on the 
board. 
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Sequencing of events 


* Cut out the pictures and paste them in the 


correct sequence. 


* Tell the story. 


—— 


Tell your own story about what you do when you 


wake up until you go to bed. 
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Logical Reasoning 
Midline Crossing 


* Match the man to his means of transport. 
* Draw the line from the left to the right. 


Discussion: 


Who has been a doctor, dentist or in the hospital? 


Tell your own story. 
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Auditory discrimination 
Fine coordination 


* Colour in the pictures beginning with e. 


Activity: Look for more examples in the classroom, 
that begin with e. 
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Fine coordination 
Letter Formation 


¢ Start at the dot. 
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Activity: Practise writing the ee in sand or on the 
board. 
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Logical Reasoning 


¢ Draw a line through the picture that you 


associate with the picture in the block. 
Motivate your answer. 


Auditory Discrimination 


Fine coordination 


¢ Colour in the pictures beginning with “o”. 


Activity: Look for more examples in the classroom 
that begin 


Titanrani7 TO- 1A 
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Fine coordination 
Letter Formation 


¢ Fyn koordiansieLetterformasie Start at the dot. 
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Activity: Practise writing the 0 in sand or on the 
board. 
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Left / Right Discrimination 


¢ Circle in red the men and vehicles that are 
moving towards the right in red and the men 
and vehicles that are moving towards the left in 
blue. 


Activity: Play games that are based on left / right 
concepts — for example, touch your right eye / left 
ear or kick with your right foot. 
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Make your own telephone 


You need two carton mugs and 6 metres of strong 
string. Make a hole in each mug’s bottom. Push the 
two ends of the string through the two holes and tie 
a match to it so that it cannot be pulled back 
through the holes again. Pull the string tight so that 
you and your friend stand away from each other, 
each holding a mug. Hold the mug to your ear while 
your friend talks into the other one. 


Auditory Discrimination 


¢ Letter FormationFine coordination Pronounce 
the word and write down the last letter. 
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Auditory Discrimination 


¢ Pronounce the word and circle the last letter. 
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Gr. R Module 4 Literacy - 08 
LITERACY 

A Learning Programme for Grade R 
Module 4 

FINE COORDINATION 
EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELE HOME SCHOOL OTHER SITUATIONS 
1. LITERACY - 7 
Prolminary witing skits BACKGROUND INFORMATION 
Preliminary reading skils Sensormotor development 
2. MATHEMATICS and Physical and Socal Factors 
3. LIFE SKILLS ‘General Heath and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Bith History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES FOR THINKING Ri 
1c E GENERAL ACTIVITIES SPECIFIC APPLICATION IN LEARNING AREAS 


1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
Establishment of Dominance 


taeeeteeeesenes 2 Listening Skils (receptive) Literacy e 
‘Speech and Language ‘Language Development and Vocabulary reliminary Writing 
ee Expression through Language Preliminary Reading 
Language Construction Mathematics 
Life Skills 

3. Development of Settimage Personal Development 

eee setesetseeeee, Control and Identifications of Emotions ‘Social Development 
coracens Socal", Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Memory 

‘Sequentiat Memory 
Form Constancy 
Spatial Relationships 


The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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LEARNING OUTCOMES ~~ ASSESSMENT 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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O Tam learning to adjust 


if Tenjoy playing in a group 
1 Tplay with one friend only 


q 4 My progress in Grade R 
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EMOTIONAL & SOCIAL ADJUSTMENT LISTENING 
O ITlisten 
) Ihave adjusted well attentively 

0 Tam able to 


listen for a short 


i while only 
__| [ listen 


U Thave to learn to 


| 


I do not know the 
names of all body 
parts 


L PARTICIPATION TALKING 
55 bool actively take part in r 1 Tam able to speak 
sy class activities correctly and clearly 
0 I cooperate well, on the C My vocabulary still 
f whole ; has to be expanded 
0 Ido hi py an active CO Istruggle with 
part in class activities particular sounds 
AWARENESS OF THE BODY CREATIVE ACTIVITIES 
U Tam able to name C Tenjoy 
body parts participating 


participating 


O Idonot enjoy 


1 Ido not take part 


4 


RESPONSIBILITY 


01 Itake responsibility for 
my possessions and 
perform my duties 

O Tam still learning to be 
responsible 


outside 


outside 
0 Ido not play 


outside at all 


O Tenjoy playing 


U Ido not like playing 


= 
SCHOOL PRINCIPAL : 
ellie 


Instructions: 


Learners must listen and thereafter carry out the 


instructions. 


1. Draw a line through the third and sixth man. 


2. Draw a line through the second and fourth 
bicycle. 

3. Draw a line through the third and fourth car. 

4. Draw a line through the first, third and fifth 
boy. 

5. Draw a line through the second, third and last 
bus. 


Activity: 


¢ Learners stand in a line. 

* Each one calls out their position, e.g., first, 
second, third, etc. 

* Teacher gives instructions — e.g. “Third one, 
sit!”, “Fourth one, kneel!”, etc. 


Auditory Discrimination 
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Sequence of events 


* Cut out the pictures and paste them in the 


correct sequence. Tell the story. 
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Auditory Discrimination 


¢ Pronounce the word and circle the middle 


letter. 


Titarantr, TO+ 1A 
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Fine coordination 


Number Formation 


* Draw a line through the non-matching picture 
and explain why it doesn’t match the other 
pictures. 


Titarant7 TO. 69 
ory 
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Visual Memory 


¢ Circle the pictures that you have seen on the 
previous page with red. 


Titaranti; TO:+ 2.1 
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Auditory Discrimination 


¢ Pronounce the word and write down the 
middle letter 


Titarantr TO+ 1A 
aueeiury awe. ae 


Visual Discrimination 
Sequencing 


¢ Colour the picture in the block, as well as the 
identical one below. 


Titarantz7 TO+. 69 
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Visual Discrimination 
Midline Crossing 


* Connect the two similar pictures. 
* Draw the line from left to right. 
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BANANA CAKES (24 CHILDREN) 


Teacher's Preparation ~ Banana Cakes _ 
. Check ingredients: 


2 large bananas C th 
60g margarine 


60g self-raising flour 


60g sugar mix 
a 
(20m milk and 
2. Slice each banana into |2 
pieces. bbe 


wo 


Cut margarine into 24. 
equal pieces. 
Beat egg and milk together. 


on 


Place bowls, plastic 

forks, teaspoons, wooden 
spoons and ingredients on 
table. 

6. Grease patty tins and add 
children’s names. 


7. Explain poster. 
8. Pre-heat oven 350 °F. 


Method: 


1. Each child helps himself to a piece of banana 
and mashes it in his bowl. 

2. Each child helps himself to 1t (block) 
margarine, 1t egg and milk mixture, 2t sugar 
and 2t flower. 

3. Mix all ingredients together with wooden 
spoon to form a stiff dough. 

4. Each child spoons his mixture into a patty-pan 


and adds his name. 
5. Bake at 350°°F for 10 — 15 minutes. 


Learning concept: 
Science concept: Discuss the effects of heat on the 


mixture. Discuss how the texture changes during 
baking from dough and sticky to light and airy. 


Gr. R Module 4 Numeracy - 07 
NUMERACY 

A Learning Programme for Grade R 
Module 4 

NUMERACY 

EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELF HOME SCHOOL OTHER SITUATIONS 
1. LITERACY 7 
Preliminary wrting skits BACKGROUND INFORMATION 
Preliminary reading skils Senserimolor development 
2. MATHEMATICS and Physical and Social Factors 
3. LIFE SKILLS ‘General Health and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Birth History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES F. INKING RI 
NC F GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS 
1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
se Establishment of Dominance 
taeeeteeeesenes 2 Listening Skils (receptive) Literacy ene 
Speech and Lang. ' Language Development and Vocabulary relminary Writing 
Development Expression through Language Preliminary Reading 
vecscnersnccee® Language Construction Mathematics 
Life Skills 
3. Development of Seltimage Personal Development 
repeat tes eseeeeees Control and Identifications of Emotions Social Development 
“3 agonal nd Socal Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Cognitive Development's 4. Problem Solving Skills 
seveccsscesseeee” ical Thinking 
Creativity 


5. Visual Discrimination 


Seeee Memory 
Peeeees Sequential Memory, 
Perceptual Development Form Constancy 
seeccccccccccsce” Spatial Relationships 
The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 


Niathamoatina TO 1 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 


a ealt7rac anda eamniatac niu 7z7lac 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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My progress in Grade R 


o e+ AVAV...-AVAVA.... AVAV -oo 


0 I cooperate well, on the 
whole 

1 Ido not play an active 
part in class activities 


EMOTIONAL & SOCIAL ADJUSTMENT I LISTENING ] 
O ITlisten 
) Ihave adjusted well attentively 
1) Tam learning to adjust 11 Tam able to 
7 - listen for a short 
Tenjoy playing in a group wbiao'ks 
1 Tplay with one friend only U Thave to learn to 
__| | listen | 
L PARTICIPATION TALKING 
55 bool actively take part in | 1 Tam able to speak 
rs class activities 


correctly and clearly 
2 My vocabulary still 

has to be expanded 
C1 I struggle with 

particular sounds 


AWARENESS OF THE BODY 


CREATIVE ACTIVITIES 


U Tam able to name 


body parts 


0 Ido not know the 


C Tenjoy 
participating 
O Idonot enjoy 


participating 
names of all body 7 Ido not take part 
parts 
RESPONSIBILITY OUTDOOR PLAY J 
. 
0 Itake responsibility for Bi ene peeing 
ae eal outside 
my : U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
a az 
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Number Concept 


* Cross out the number of objects as indicated in 
the block. How many remain? 


| 4 [OOOOCOO00O 
| 6 | CHO | 
[5 JAAAAAAAAAA 
8 betottttintdididdls 
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Activity : Let the learners do counting exercises 
regularly with counters by clapping. 
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LWULLIVGE acy biwie 
Sorting 


* Circle the pairs. Count the pairs and write the 


answer in the block below. 


Activity : It is important that the learners must 
practically experience which shoes make a pair. 
Allow them to place their shoes in the centre of the 
classroom. Each learner then has to find his / her 
pair of shoes. 


Nisamaroant O”’n s Q 9 
PVULILELUL y LI Vom 


Number Concept 


¢ Draw one more and write the number in the 
block. 


00000 


Numbering 


* Complete: 


What comes after? What comes between? 


57 | 78 49 


2 
2, 
7, 6, 
3 
8 


Analysis and Synthesis 


Midline crossing 


* Which picture would you get if you combine 
the two symbols in the block? Draw the line 
from the left to the right. 


Nisamaroant T O”n 2. 1 


Se 


Figure Ground Number Concept 
Sorting 


* Count the matching vehicles and write the 
numbers in the corresponding blocks. 
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NUMERACY 

A Learning Programme for Grade R 
Module 4 

NUMERACY 

EDUCATORS SECTION 


Memorandum 


| LEARNING AREAS SELF HOME SCHOOL OTHER SITUATIONS 
1. LITERACY 7 
Preliminary wrting skits BACKGROUND INFORMATION 
Preliminary reading skils Senserimolor development 
2. MATHEMATICS and Physical and Social Factors 
3. LIFE SKILLS ‘General Health and Physical Fitness 
Social and emotional development Development Milestones 
Personal development Birth History 
Physical development Social Factors 
ACTIVITIES FOR STIMULATING THINKING AND LEARNING 
PREREQUISITES F. INKING RI 
NC F GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS 
1. Gross Motor Development and Body Concept 
Fine Motor Development 
Motor Planning 
se Establishment of Dominance 
taeeeteeeesenes 2 Listening Skils (receptive) Literacy ene 
Speech and Lang. ' Language Development and Vocabulary relminary Writing 
Development Expression through Language Preliminary Reading 
vecscnersnccee® Language Construction Mathematics 
Life Skills 
3. Development of Seltimage Personal Development 
repeat tes eseeeeees Control and Identifications of Emotions Social Development 
“3 agonal nd Socal Empathy with others (especially with regard to Physical Development 


Development 


eee sees’. differences in Faith, Race and Culture) 


‘Sensorimotor Development Appropriate Social interaction 


and 
Physical and Social Factors 


Cognitive Development's 4. Problem Solving Skills 
seveccsscesseeee” ical Thinking 
Creativity 


5. Visual Discrimination 


Seeee Memory 
Peeeees Sequential Memory, 
Perceptual Development Form Constancy 
seeccccccccccsce” Spatial Relationships 
The process of integration only takes place when the above basic components of Foreground / Background 
development become integrated Visual Closure 


FOR THE EDUCATOR 


1. GUIDELINES FOR THE USE OF THE 
PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 


Niathamoatina TO1 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 


The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 
development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensort-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
ae fine motor skills 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 


motor planning 


motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 
poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


Climbing activities 

Jumping activities (ball games and skipping 
with a rope) 

Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 
FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


Crumpling paper 

Using a pair of scissors for cutting, and 
colouring in 

Stringing beads, using clothes-pegs 

Playing with clay / tying shoe-laces 

MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 


the learner needs to master new learning skills. 
¢ SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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O ITlisten 
) Ihave adjusted well attentively 
1) Tam learning to adjust 0 Tam able to 
: - : listen for a short 
T enjoy playing in a group while only 
1 Tplay with one friend only U Thave to learn to 
| [ listen | 
L PARTICIPATION TALKING 
55 bool actively take part in r 2 Tam able to speak 
Sy class activities correctly and clearly 
0 I cooperate well, on the aM bul til 
teks 0 My vocabulary sti 
f ; has to be expanded 
1 Ido not play an active CI T struggle with 


art in class activities 
P particular sounds 


CREATIVE ACTIVITIES 


AWARENESS OF THE BODY 


U Tam able to name C Tenjoy 
body parts participating 
O Idonot enjoy 
0 Ido not know the rae 
participating 


names of all body 1 Ido not take part 


pa rts 


RESPONSIBILITY OUTDOOR PLAY ] 


O Tenjoy playing 


01 Itake responsibility for 


my ae eal outside 
: U Ido not like playing 
perform my duties 
outside 
Oo Tamstil learning to be 2 Ido not play 
responsible outside at all 
= 
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Form Constancy 
Midline Crossing 


¢ Combine the two similar blocks. Draw the line 
from the left to the right. 


COD Joo 
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Spatial Relationships 
Analysis and Synthesis 


* Draw the same pattern in the adjoining block. 


Left Hand Right Hand 
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Spatial Relationships 
Analysis and Synthesis 


* Draw the same pattern in the adjoining block. 


Right Hand Left Hand 


Nisamaroanr T oO” s 9 1 
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Logical Reasoning 


* Connect the natural sources with its product. 


Discussion: Which other product do we get from 


the sources on the left. Bring examples or pictures. 
Make use of these products during bake and create 
activities (eggs, butter, etc.). 


Nisamaranir T On Ld Cc 9 
Yoke 
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Fine Coordination 
Number Concept 
Position in Space 


* Draw in each block the requested amount of 
circles. 


Activity: Colour the top row circles in blue, the 
middle row in yellow and the bottom row in green. 


How many circles of each colour are there? 
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Gr. R Module 4 Life Skills - 05 


LIFE SKILLS 


A Learning Programme for Grade R 


Module 4 


LOGICAL THINKING AND REASONING 


EDUCATORS SECTION 


Memorandum 


HOME 


SCHOOL OTHER SITUATIONS 


| LEARNING ao LF 
Lo 


Proiminary witing skis 
Preliminary reading skils 

2 MATHEMATICS 

3. UFE SKILLS 
Social and emotional development 
Personal development 
Physical development 


PREREQUISITES F. INKING RI 


‘Sensorimotor Development 


and 
Physical and Social Factors 


‘The process of integration only takes place when the above basic components of 
development become integrated, 


FOR THE EDUCATOR 


BACKGROUND INFORMATION 


Sensonmotor devel 


and Physical and Socal Factors 


General Heat and Physica Fess 
Development Mi 


Social Factors. 


BLN 
Development yet 


ACTIVITIES FOR STIMULATING THINKING AND LEARNING 


GENERAL ACTIVITIES ‘SPECIFIC APPLICATION IN LEARNING AREAS. 


Gross Motor Development and Body Concet 
Fine Motor Developme 

Motor Planning 

Establishment of Dominance 


Listening Skis (receptive) Literacy 
e 


Development and Vocabulary Preliminary Wrting 
Expression through Language Preliminary Reading 
Language Construction Mathematics 

Life Skills 
Development of Selt-image Personal Development 
Control and Identifications of Emotions ‘Social Development 


Empathy with others (especially with regard to Physical Development 
differences in Faith, Race and Culture) 
Appropriate Social interaction 


Problem Solving Skis 
Critical Thinking 
Creativity 


Visual Discrmination 
Mem 


‘Sequentiat Memory 
Form Constancy 

Spatial Relationships 
Foreground / Background 
Visual Closure 


1. GUIDELINES FOR THE USE OF THE 


PROGRAMME 


The activities of this programme have been designed 
in accordance with the requirements of outcomes 
based education. It therefore provides the learners 
with opportunities to develop their full potential in 
becoming active, responsible, fulfilled citizens of a 
democratic, non-racial and equal society. Grade R 
provides the bridge between the learner’s preschool 
experiences and the formal school system. Grade R 
educators use learning outcomes and the 
accompanying assessment standards to meet the 
specific needs of their learners. They accordingly 
plan learning opportunities and activities by which 
these outcomes can be attained. 


The activities in this programme comprise 


* general activities that are aimed at 
stimulation of the basic components of 
development, the prerequisites for thinking and 
learning; 

* specific activities that can be applied in the 
various learning areas (Literacy, Mathematics 
and Life Skills). 


The programme is divided into five modules. The 
tempo at which learners will complete the first four 
modules may be determined by the educator. The 
fifth module is an enrichment module that can be 
used at the discretion of the educator, but is not 
suitable for all learners. Each module incorporates 
all areas of development and reveals an increasing 


level of difficulty (i.e. it ranges from easy to 
difficult). 


The learning area is indicated in the frame in the 
upper left-hand corner of each worksheet, while the 
prerequisite for thinking and learning is indicated in 
the frame on the right. Specific questions for 
bridging and assessment are provided at the bottom 
of the worksheet. 


1. ASSESSMENT 


The assessment standards related to the learning 
content of each module, together with the relevant 
learning outcomes, are indicated in the module 
framework of each module, as well as at the 
beginning of each learning unit. Hereby the 
educator, as well as the learner and his/her parents, 
can know what the standards are according to 
which the continuous assessment of the learner 
takes place. Each activity and assignment in a 
learning unit can be assessed. The average mark for 
the activity that is relevant to each learning 
outcome is then indicated on the assessment grid, 
which will indicate the learner’s capability profile at 
the end of each learning unit. 


Assessment takes place according to a 4-point 
scale: 


1. does not complies with the requirements; 
2. complies impart with the requirements; 


3. complies with the requirements; 
4. exceeds the requirements. 


An assessment frame that indicates the learning 
area as well as the learning outcome is included at 
the top of each worksheet (see the example that 
follows). This means that the activity must be 
evaluated according to the relevant learning 
outcome. The educator must assess the learner’s 
response and mark it according to the 4-point scale. 


Example: 
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An assessment rubric for each of the three learning 
areas, namely Literacy, Mathematics and Life Skills, 
is included at the end of each module. The educator 
considers the results from the preceding assessment 
frames and indicates an average for the learner’s 
achievement over the longer period on the 
assessment rubric. 


1. PREREQUISITES FOR THINKING AND 
LEARNING 
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BASIC COMPONENTS OFDEVELOPMENT AND 
GENERALACTIVITIES THAT 
STIMULATEDEVELOPMENT 


Integration occurs when the above-mentioned basic 
components of development operate in an 
integrated manner. 


The palm forms the basis for the hand. 

The above sketch represents the basic components 
of development. This is important because it 
provides information regarding the learner’s 


development. 


Sensori-motor development: 


Has the learner attained the motor development 
milestones at the expected age? Are there serious 
developmental handicaps? 


Sensori-motor 
development 


Physical and social 
factors 


Physical and social factors 


Does the learner suffer from any physical disabilities 
that retard his progress, e.g. deafness? Does the 
learner have developmental handicaps, e.g. 
deprivation or differences related to background? 


* MOTOR DEVELOPMENT 


gross motor skills 
a fine motor skills 
motor planning 


The motor development of the child helps him / her 
to maintain a healthy and balanced lifestyle. A 
motor development handicap can lead to tiredness, 
which may contribute to restlessness, distractibility, 


poor concentration and problems with coordination. 
His / her physical body position on the carpet or at 
the desk may also be unsatisfactory. 


* GROSS MOTOR SKILLS (coordination of the 
large muscles of the body) 


Examples of activities: 


* Climbing activities 

¢ Jumping activities (ball games and skipping 
with a rope) 

* Balancing activities (skipping, balancing on one 
leg, hopping on one leg, walking along a line) 

* FINE MOTOR DEVELOPMENT (coordination 
of the small muscles of the body) 


Examples of activities: 


* Crumpling paper 

* Using a pair of scissors for cutting, and 
colouring in 

¢ Stringing beads, using clothes-pegs 

¢ Playing with clay / tying shoe-laces 

* MOTOR PLANNING (Understanding 
instructions with a motor component and the 
automatic execution of non-habitual tasks) 


Poor motor planning can result in poor working 
tempo and clumsiness and can extend the time that 
the learner needs to master new learning skills. 


* SPEECH AND LANGUAGE DEVELOPMENT 


Development of verbal language commences at an 
early age, well before reading and writing are 
possible. The young child thinks in language and 
expresses thoughts through language. This is 
important for social relationships, as well as for 
academic achievement, and forms part of cognitive 
development. 


Examples of activities: 


* Retelling of stories / own experiences 

* Development of vocabulary with the help of 
excursions followed by appropriate class 
discussions 

* Discussion of world events 

* Songs and rhymes 


Correct employment of verbal capability in different 
situations, e.g. for answering the telephone correctly 
and communicating a message precisely. 


Grade R learners must be able to communicate 
effectively by means of language, art, movement, 


music and dramatisation of experienced fantasy. 


* EMOTIONAL AND SOCIAL DEVELOPMENT 


developing a positive self-image 
controlling emotions 


having empathy with other people 


appropriate social interaction 


Grade R learners need to be taught a clear code of 
behaviour and need opportunities to develop pure 
values and attitudes and a strong moral code to 
promote relationships within the immediate and 
wider family and community. They need a variety of 
social experiences and opportunities to learn to 
cooperate effectively when they are involved with 
groups. 


Learners who are emotionally and socially immature 
have difficulty with adjusting to the classroom 
situation and with participating actively. They 
struggle to control their emotions, are often 
quarrelsome, are unwilling to take on new things 
and work in groups, and may withdraw. To develop 
self-confidence and to be able to learn effectively, 
they need a secure learner-centred and stimulating 
environment where they will be challenged to learn. 


Examples of activities: 
* Provide the child with an example by showing 


that you respect the feelings, beliefs and 
culture of others. 


* Accentuate the child’s positive character traits 
and help him / her to deal with aggression and 
negative feelings and develop self-assurance. 

* Therefore: let the child realise that, although 
wrong actions / behaviour is not acceptable, he 
/ she will still be accepted as a person. 

* Encourage group games and participation in 
such games. 

* COGNITIVE DEVELOPMENT problem solving 


skills 
4 creative thinking 
critical thinking 
(Cognitive skills are thinking skills that enable 
effective learning.) 


Problem solving skills 


Guide the child to identify problems and to find 
solutions to problems through creative and critical 
thinking. Grade R educators offer challenges to their 
learners to motivate them to realise their full 
potential and develop into people that think 
critically and creatively as problem solvers. 


* PERCEPTUAL DEVELOPMENT (Perception is 
the accurate observation, organisation and 
interpretation of information transmitted from 


the senses to the brain.) 


The stimulation of visual and auditory perceptual 
skills is important in the case of the preschool child, 
because these skills form the prerequisites for 
effective learning. 


VISUAL PERCEPTION (the accurate 
observation, organisation and interpretation of 
information transmitted from the eyes to the 
brain.) 

Body image (a person’s awareness and 
experience of his or her own body) 


Examples of activities: 


Instructions, e.g. place your hand on your knee, 
etc. 

Identifying parts of the body with regard to a 
doll 

Tracing the hands on paper and cutting out the 
images 

Puzzles representing the body (children could 
create these themselves by cutting out pictures) 
Visual discrimination (the ability to 
discriminate between similarities and 
differences) 


Examples of activities: 


Old magazines — let the child, for instance, 
circle all the s’s and r’s 


Bingo / Lotto games (finding the corresponding 
number) 

Visual memory (the ability to remember 
stimuli perceived with the eyes) 


Examples of activities: 


Arrange 6 objects on a tray — let the child 
observe them for about 3 seconds — cover the 
objects — ask the child to name what was seen — 
remove 1 object — ask what is missing. 

Flash picture — ask child to tell what was seen. 
Audibloks visual cards 

Visual constancy (the ability to recognise that 
the consistency of shapes in space remains the 
same, despite their orientation, size, colour, 
texture, etc.) 


Examples of activities: 


Games involving shapes, e.g. Lotto 

Selecting and naming corresponding shapes 
Associating shapes with objects, e.g. O (watch), 
(matchbox) 

Position in space (the perception of the 
relationship of an object with regard to the 
viewer) 


Examples of activities: 


Games involving directions (who is standing in 
front of / behind / to the left / right of you? 


* Using pegs or blocks to build patterns 
according to a given example 

* Foreground / background perception (the 
ability to focus on relevant visual information 
and to distinguish it from other less important 
information) 


Examples of activities: 


* Looking for specific objects in a busy picture 

* Looking for specific objects in the environment, 
e.g. a palm tree 

* Drawing circles round overlapping pictures 

* Puzzles 

* Visual closure (the ability to complete or add 
certain pieces of visual information when 
certain aspects have been excluded) 


Example of relevant activity: 


* The child has to complete an incomplete 
picture 

* Visual analysis and synthesis (the ability to 
perceive the picture as a whole, to break it up 
into parts and to reassemble it meaningfully) 


Examples of activities: 
* Puzzles 


* Copying dotted patterns 
* Repeating patterns (building blocks) 


Learners with perceptual disabilities related to 
vision have problems with all aspects of learning 
(e.g. reading, writing, and mathematics), as these 
aspects provide the basis for scholastic skills. 


AUDITORY PERCEPTION (the accurate 
observation, organisation and interpretation of 
information that is transferred to the brain 
from the ears. 

Auditory memory (the ability to remember 
stimuli perceived by means of the ears) 


Examples of activities: 


Giving a variety of instructions, e.g. touch your 
head with your hand and jump twice, etc. 
Reading a short story and ask questions to be 
answered by the child. 

Retelling of stories in own words 

Packing out coloured blocks in the order that 
the educator suggests verbally. 

Learning of rhymes and songs 

Saying a number or letters for the child to 
repeat. 

Auditory discrimination (the ability to hear 
differences and similarities in sounds) 


Examples of activities: 


Clapping or tapping a rhythmic pattern for the 
child to imitate, e.g. long-short-short-long. 
Asking the child to say the sound with which 


his/ her name begins. 

* Pronouncing a simple word, e.g. sun and asking 
the child to say which sound he / she hears at 
the beginning, at the end and in the middle. 

¢ Asking the child to name any objects that he / 
she can see that have names beginning with a 
given sound, e.g. “s”. 

¢ Playing the telephone game: Children sit in 
line. The first one whispers a word in the 
adjacent child’s ear and this is repeated down 
the line until it reaches the last child in the 
line, who has to say out loud what he / she 
heard whispered. 

¢ Auditory analysis and synthesis (the ability 
to break up words into sounds and to 
reassemble them) 


Examples of activities: 


¢ Sounding a word, e.g. c-a-t; then asking the 
child what he / she has heard 

¢ Saying a word, e.g. sun; asking the child to 
sound it. 

¢ Clapping a word or a name rhythmically. 

* DOMINANCE (The preference given by any 
person to the use of a particular foot / eye / ear 
or hand). This is part of the process of 
becoming mature towards the age of around 6. 


Examples of activities: 


* Encouraging the child to use the dominant 
hand as the leading hand in activities. 

* Encouraging crossover exercises, e.g. placing 
the right elbow on the left knee and vice versa. 
Do this rhythmically, with musical 
accompaniment. 

* Play direction games 


Learners frequently exchange hands because they 
are unable to cross over the middleline of the body. 
Problems around such middleline crossing results in 
continuous repositioning of the body, which has a 
negative effect on concentration and work speed 
and leads to tiredness. 


1. SPECIFIC APPLICATION IN LEARNING AREAS 
2. LITERACY 


preparatory reading (sound programme) 
preparatory writing (writing patterns and letter formation) 
progression from top to bottom 


progression from left to right 
Examples of activities: 


¢ Dramatisation of stories / everyday activities 

¢ Telling of simple stories with the help of 
pictures 

Children to arrange pictures from a story in the 
correct sequence and tell the story accordingly 
Fine coordination activities (see paragraph 


Ouse) 
MATHEMATICS 


Examples of activities: 


Counting activities 

Recognition, description and representation of 
figures 1 to 9 

Comparing and arranging numbers 

Using terms such as more, less, heavier, lighter, 
shorter, longer 

Problem solving, e.g. more / less / equal to 
Making numbers 1 more, e.g. 6 © 7 

Counting on, e.g. the first child counts to 3; a 
second child counts on to 6; etc. 

Sorting objects according to different qualities 
(e.g. all the red ones). 

LIFE SKILLS 


personal development 
—_ emotional and social development 


physical development 


Learners show that they are able to apply what they 
have learnt in different situations in the community. 
Help them with the challenges that life offers so that 
they can play an active and productive role in the 
community. Discussing situations can help to 
develop problem solving skills, logical thinking and 
reasoning, as well as creative and critical thinking. 


Examples of activities: 


* Create situations under which their potential 
and skills can be developed fully, so that they 
will be able to make a contribution to the 
community, e.g. “emergency situations”, class 
discussions and dramatisations. 

* Opportunities for entrepreneurship, e.g. making 
cards to sell 

* REPORT FOR FIRST QUARTER 


An example of an (optional) elementary report on 
the learner’s progress during the first quarter is 
included for educators who regard it as desirable to 
report to parents. 
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NUMERACY(LO We know this when the 
1)NUMBERS, learner:1.2 counts to at 
OPERATIONS AND least 10 everyday objects 


RELATIONSHIPSThe reliably;1.3 says and uses 
learner will be able to number names in familiar 
recognise, describe and _contexts;1.4 knows the 
represent numbers and number names and 

their relationships, and to symbols for 1 to 10.We 


count, estimate, calculate know this when the 


and check with learner:2.1 copies and 
competence and extends simple patterns 
confidence in solving using physical objects and 
problems.(LO drawings (e.g. using 
2)PATTERNS, colours and shapes);We 
FUNCTIONS AND know this when the 
ALGEBRAThe learner will learner:5.2 sorts physical 
be able to recognise, objects according to one 
describe and represent attribute (property), e.g. 
patterns and red shapes.We know this 
relationships, as well as towhen the learner:1.1 
solve problems using listens attentively to 
algebraic language and questions, instructions 
skills.(LO 5)DATA and announcements, and 


HANDLINGThe learner responds 

will be able to collect, appropriately;1.4 
summarise, display and develops phonic 
critically analyse data ir. awareness: 

order to draw conclusio.s 

and makecpgedietioias} words are made up of 

and to isttenpiset and 

determitistthgnishes between different sounds, 
variatiorap&t RA GY (ho beginning and ends of 
1)LISTENINGThe learner 

will be atdemtontiscenlferntences into individual 
informatiordantdsing words of one syllable at 
enjoymént})and respond 

appropsegelgnisdpoken multi-syllabic words into 
criticallsylinbleside gabg-na-na), using clapping or 
of situathons(b@ts; 


2)SPEAHMGiitsedeammeirhyming words in 
will be abherthon rhymes and songs such as ‘We 
commuaieateiagnifiddrntkoo z00 z00, you can 
and effectivelsomtspolcei; 
language in a wide range We know this when the 
of situations.(LO learner:2.5 asks questions 
3)READING AND when he/she does 
VIEWINGThe learner will notunderstand or needs 
be able to read and view more information 
for information and andresponds clearly to 
enjoyment, and respond questions asked of him/ 
critically to the aesthetic, her;2.8 tells own stories 
cultural and emotional and retells stories of 
values in texts. others in own words.We 
(LO4)WRITINGThe know this when the 
learner will be able to learner:3.1 uses visual 
write different kinds of | cues to make meaning: 
factual and imaginative 
texts fotomkeiderrdn¥e ei pictures and 
purposgsh@iOgraphs to recognise common objects 
5) THINKIN GxANidences; 
REASONINGifies keginesre or figure from the 
will be bbt& tooused; 
languageabethinksand picture stories; 
reason, lastebHsasitoures and words; 
access, psecebbiatrdtiges to understand simple 
informationi dos leashing books; 
3.5 begins to develop 
phonic awareness: 


* recognises initial consonant and short 


vowel sounds; 
recognises and names some common 
letters of the alphabet such as the letter 
the learner’s name begin with; 
recognises some rhyming words in 
common rhymes and songs such as ‘We 
are going to the zoo zoo zoo, you can 
come too too too’. 
We know this when the 
learner:4.1 experiments 
with writing: 


creates and uses drawings to convey a 
message, and as a starting point for 
writing; 

forms letters in various ways (e.g. by using 
own body to show the shapes, writing in 
sand); 

understands that writing and drawing are 
different; 

‘writes’ and asks others to give the 
meaning of what has been written; 

talks about own drawing and ‘writing’; 
role-plays ‘writing’ for a purpose (e.g. 
telephone message, shopping list); 

uses known letters and numerals (or 
approximations) to represent written 
language, especially letters from own 
name and age; 

‘reads’ own emerging writing when asked 
to do so; 


shows in own writing attempts beginning 
awareness of directionality (e.g. starting 
from left to right, top to bottom); 
copies print from the environment (e.g. 
labels on household items, advertisement); 
makes attempts at familiar forms of 
writing, using known letters (e.g. in lists, 
messages or letters); 
manipulates writing tools like crayons and 
pencils. 
We know this when the 
learner:5.2 uses language 
to think and reason: 


identifies and describes similarities and 

differences; 

matches things that go together and 
compares things that are 
different; 


classifies things (e.g. puts all toys in box, 
books on shelves, crayons in tins); 
identifies parts from the whole (e.g. parts 
of the body). 
5.3 uses language to 
investigate and explore: 


asks questions and searches for 
explanations; 

gives explanations and offers solutions; 
offers explanations and solutions; 
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LIFE ORIENTATION(LO~ We know this when the 


1)HEALTH learner:1.2 describes steps 
PROMOTIONThe learner that can be taken to 

will be able to make ensure personal 

informed decisions hygiene;1.4 demonstrates 
regarding personal, precautions against the 
community and spread of communicable 
environmental health.(LO diseases.We know this 
3)PERSONAL when the learner:3.1 says 
DEVELOPMENTThe own name and address. 


learner will be able to use 
acquired life skills to 
achieve and extend 
personal potential to 
respond effectively to 
challenges in his or her 
world. 
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O Tam learning to adjust 


if Tenjoy playing in a group 
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EMOTIONAL & SOCIAL ADJUSTMENT LISTENING 
O ITlisten 
) Ihave adjusted well attentively 

0 Tam able to 


listen for a short 


i while only 
__| [ listen 


U Thave to learn to 


| 


I do not know the 
names of all body 
parts 


L PARTICIPATION TALKING 
55 bool actively take part in r 1 Tam able to speak 
sy class activities correctly and clearly 
0 I cooperate well, on the C My vocabulary still 
f whole ; has to be expanded 
0 Ido hi py an active CO Istruggle with 
part in class activities particular sounds 
AWARENESS OF THE BODY CREATIVE ACTIVITIES 
U Tam able to name C Tenjoy 
body parts participating 


participating 


O Idonot enjoy 


1 Ido not take part 


4 


RESPONSIBILITY 


01 Itake responsibility for 
my possessions and 
perform my duties 

O Tam still learning to be 
responsible 


outside 


outside 
0 Ido not play 


outside at all 


O Tenjoy playing 


U Ido not like playing 


= 
SCHOOL PRINCIPAL : 
Wages 


Auditory Discrimination 


Sorting 


¢ Fine coordinationLetter FormationCircle the 
vehicles starting with a b in green, those 


starting with a t in yellow and make a red cross 
through all the emergency vehicles. 


Discussion : Name the 5 vehicles that help us in an 
emergency and discuss what they do to help us. 


How do we distinguish them from other vehicles? 
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Critical and Creative Thinking 


Roadsafety 


Questions: 


Ls 


2. 


10. 


Li, 


Which vehicle is to the left of the traffic 
officer? 

Which vehicle is to the right of the traffic 
officer? 


. Which vehicle is at the back of the traffic 


officer? 


. Which vehicle is in the front of the traffic 


officer? 


. What do you call someone walking along the 


road? 


. On which side of the road are you supposed to 


walk? 


. At which point are you supposed to cross the 


road? 


. Do you see a dangerous situation in the 


picture? 


. What means of transport do you use to get to 


school? 

What means of transport is used to transport 
goods? 

Why is transport very important for our 
country? 


Discussion: Road safety is very important and 
should be discussed in detail and practically 
demonstrated, e.g. how to cross a street. 
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